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Section 504
2024-2025 BCBE Section 504 Handbook

Section 504 of the Rehabilitation Act of 1973 is an anti-discrimination, civil rights statue that prohibits 
discrimination based upon disability. Section 504 requires the needs of students with disabilities to be met as 
adequately as the needs of the non-disabled students are met. It is the intent of the Baldwin County Public School 
System to ensure that students who are disabled within the definition of Section 504 are identified, evaluated, 
and provided with appropriate educational services.
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From the Desk of the District 
Section 504 Compliance Officer

August 2024

The Baldwin County Public School System acknowledges the dignity and worth of all students and strives to 
create a safe, orderly, caring, and inviting school environment to facilitate student learning and achievement. 
Section 504 of the Rehabilitation Act of 1973 and the Americans With Disabilities Act Amendments Act 
(ADAAA) are civil rights laws that prohibit discrimination based on disability. Students eligible under Section 
504 are entitled to an appropriate education with the provision of accommodations that are designed to 
meet the individual needs of the student with the disability as adequately as the needs of non-disabled 
students are met.

Section 504 teams are tasked with ensuring that the student’s disability is based on a mental or physical 
impairment, and not a condition such as environmental, cultural, or economic disadvantage. Conditions such 
as homelessness, limited English ability, attendance, lack of motivation, transiency, or lack of educational 
opportunity are not conditions that have as a basis a mental or physical impairment. A condition may 
trigger an impairment, but the impairment is the basis for the disability. If a student qualifies under Section 
504, schools must provide such accommodations, services, and supports as are necessary to ensure that the 
student has equal access to the services, programs, and activities offered by the school.

The purpose of this handbook is to provide school personnel with an overview of Section 504, as well as 
specific, practical guidelines to be used when working with students who are eligible for protections and 
services under Section 504.

Ms. Dionne Dunton
Instructional Support Services Supervisor
Baldwin County Public School System
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Board Policy #6.27
Education of Students With Disabilities Under Section 504 
of the Rehabilitation Act of 1973

It is the policy of the Baldwin County Public School System to provide a free and appropriate public 
education to each student within its jurisdiction, including students with disabilities, regardless of the 
nature or severity of the disability, to the extent required by law.

It is the intent of the Baldwin County Public School System to ensure that students who are disabled 
within the definition of Section 504 of the Rehabilitation Act of 1973 are identified, evaluated, and 
provided with appropriate educational services. Students may be disabled under this policy even though 
they may not be eligible for services pursuant to the Individuals With Disabilities Education (IDEA).

Section 504 of the Rehabilitation Act of 1973 is a federal civil rights law which protects the rights of 
individuals with disabilities in programs and activities that receive federal financial assistance from the US 
Department of Education. A child is a “qualified disabled person” under Section 504 if he or she (1) has a 
physical or mental impairment that substantially limits one or more major life activities (such as caring for 
one’s self, performing manual tasks, walking, seeing, hearing, speaking, breathing, learning, working, etc.); has 
a record of such an impairment; or is regarded as having such an impairment.
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Section 1:

Overview of Section 504 of the
Rehabilitation Act of 1973
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Section 1: Overview of Section 504 of the Rehabilitation Act of 1973

Introduction

Section 504 of the Rehabilitation Act of 1973 (Section 504) is a civil rights statute that prohibits discrimination/
harassment on the basis of a disability in any program or activity receiving federal financial assistance. In 
particular, Section 504 provides that:

No otherwise qualified individual with a disability in the United States… shall, solely by reason of his or her 
disability, be excluded from the participation in, be denied the benefits of, or be subjected to discrimination 
under any program or activity receiving federal financial assistance.

29 U.S.C. § 794 (a)(1973)

The Section 504 regulations require a school district to provide a free appropriate public education (FAPE) to 
each qualified student with a disability who is in the school district’s jurisdiction, regardless of the nature or 
severity of the disability. FAPE consists of education, related aids/services, and accommodations designed to 
meet the student’s individual needs. Section 504 requires a school district to provide to students with disabilities 
appropriate educational services designed to meet the individual needs of such students to the same extent as 
the needs of students without disabilities are met.

The determination of whether a student has a physical or mental impairment that substantially limits a major 
life activity must be made on the basis of an individual inquiry. The Section 504 regulations define a physical 
or mental impairment as any physiological or psychological disorder or condition, cosmetic disfigurement, or 
anatomical loss affecting one or more of the following body systems: neurological; musculoskeletal; special sense 
organs; respiratory, including speech organs; cardiovascular; reproductive; digestive; genitourinary; lymphatic; skin; 
and endocrine; or any mental or psychological disorder, such as mental retardation, organic brain syndrome, 
emotional or mental illness, and specific learning disabilities. The regulations do not set forth an exhaustive list of 
specific diseases and conditions that may constitute physical or mental impairments because of the difficulty of 
ensuring the comprehensiveness of such a list.

Major life activities, for purposes of Section 504 eligibility, include functions such as caring for oneself, 
performing manual tasks, reading, concentrating, thinking, communicating, walking, seeing, hearing, speaking, 
breathing, learning, and working. This list is not exhaustive. Other functions can be major life activities for 
purposes of Section 504.

The protections of Section 504 extend to individuals who satisfy the eligibility requirements of Section 504. At 
the elementary and secondary school level, determining whether a child is a qualified disabled student under 
Section 504 begins with the evaluation process.

Section 504 requires the use of evaluation procedures that ensure that children are not misclassified; 
unnecessarily labeled as having a disability; or incorrectly placed, based on inappropriate selection, 
administration, or interpretation of evaluation materials. If a school district re-evaluates a student in accordance 
with the Section 504 regulation at 34 C.F.R. 104.35 and determines that the student’s mental
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or physical impairment no longer substantially limits his/her ability to learn or any other major life activity, the 
student is no longer eligible for services under Section 504.

Public elementary and secondary schools must employ procedural safeguards regarding the identification, 
evaluation, or educational placement of persons, who because of disability, need or are believed to need 
special instruction or related services.

Definitions to Assist in Understanding Section 504

The United States Department of Education under 34 Code of Federal Regulations (C.F.R.) §104.3 provides 
the following definitions to assist in understanding Section 504:

A.	 Qualified disabled person with respect to a public preschool, elementary, secondary, or adult 
education services means an individual with a disability who is a resident of the school district and who is (i) 
of an age during which non-handicapped persons are provided such services, (ii) of any age during which it is 
mandatory under state law to provide such services to handicapped persons, or (iii) an individual to whom a 
state is required to provide a free appropriate public education under the Individuals With Disabilities 
Education Act.

B.	 Individual with a disability means any person who:
•	 Has a physical or mental impairment which substantially limits one or more major life activities;
•	 Has a record of such an impairment; or
•	 Is regarded as having such an impairment.
Environmental, cultural, and economic disadvantages are not considered disabilities under Section
504. Furthermore, sexual orientation and gender identity are also not considered to be disabilities. However, 
if a person who has any of these characteristics also has a physical or mental disability, the person may be 
included within the definition of an individual with a disability.

C.	 Physical or mental impairment means:
•	 Any physiological disorder or condition, cosmetic disfigurement, or anatomical loss affecting one or 
more of the following body systems: neurological; musculoskeletal; special sense organs; respiratory, including 
speech organs; cardiovascular; reproductive; digestive; genitourinary; skin; and endocrine; or
•	 Any mental or psychological disorder, such as mental retardation; emotional/behavioral conditions; 
and mental illness.

D.	 Major life activities mean functions such as caring for one’s self, performing manual tasks, reading, 
concentrating, thinking, communicating, walking, seeing, hearing, speaking, breathing, learning, and working. For 
example, an individual with paralyzed legs is substantially limited in the major life activity of walking since the 
individual’s impairment makes him/her unable to walk.

E.	 Has a record of such an impairment means has a history of, or has been misclassified as 
having, a mental or physical impairment that substantially limits one or more major life activities.
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F.	 Is regarded as having an impairment means:
•	 Has a physical or mental impairment that does not substantially limit major life activities but that is 
treated by a school district as constituting such a limitation;
•	 Has a physical or mental impairment that substantially limits major life activities only as a result of 
the attitudes of others towards such an impairment; or
•	 Has none of the impairments defined in (j)(2)(i) of this section, but is treated by the school district 
has having such an impairment.

G.	 Substantial Limitation refers to the extent that a disability impacts the student at school. In 
determining whether a student has a physical or mental impairment that substantially limits a major life 
activity, school districts must not consider ameliorating effects of any mitigating measures that a student is 
using. However, the ameliorative effects of the mitigating measures of ordinary eyeglasses or contact lenses 
shall be considered in determining if an impairment substantially limits a major life activity. An impairment 
that is episodic or in remission under Section 504 does not preclude eligibility if the impairment would 
substantially limit a major life activity when active.

H.	 Educational placement (in the Section 504 context) refers to the general education classroom 
with the use of supplementary/related aids and services.

I.	 Supplementary/Related Aids and Services are generally accommodations in a student’s 
Section 504 Plan. An accommodation is a change in the educational setting, materials, and/or strategies that 
does not significantly alter the content of the curriculum or level of expectation for a student’s 
performance, but which allows the student to access the general education curriculum. Examples of 
accommodations include: seating the student in front of the room, providing extended time for testing, and 
providing a student with a highlighted critical text.
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Section 2: Section 504 Process and Procedures

A.	 Child Find
As part of the ongoing identification and referral process, the Baldwin County Public School System will 
make reasonable efforts to identify and locate every qualified disabled student residing within the district 
who is not receiving a public education. The Baldwin County Public School System shall inform the parent/
guardian of these potentially eligible students (who may be attending private or homeschools) of the school 
system’s duties under Section 504. As part of the child find effort, the Baldwin County Public School System 
shall annually publish the child find notice in local newspapers, student handbooks, and/or place the notice in 
locations likely to be seen by a parent of eligible students (such as supermarkets, pediatrician’s offices, etc.).
Additionally, every teacher within the Baldwin County Public School System should have information 
regarding the school system’s overall early identification process; understand how to initiate a Section 504 
referral; and how to identify students who should be referred.

B.	 Pre-Section 504 Referral
A parent/guardian, teachers, and other certified school employees will initiate the process of intervention for 
any student suspected of having a disability that substantially limits the performance of a major life activity. 
The process often begins with a referral to the school’s designated Multi-Tiered Support System (MTSS/RTI) 
program.

1.	 MTSS offers effective strategies for strengthening educational opportunities and servicing students 
with special needs who might otherwise experience difficulties in school. MTSS/RTI strategies are often 
encouraged before Section 504 referrals are initiated. MTSS/RTI strategies are particularly important since 
many helpful interventions and services can be made during MTSS/RTI procedures.

2.	 After the classroom teacher implements MTSS/RTI and the student continues to experience 
limitations in one or more of the major life activities, and needs, or is believed to need, special education or 
related services, the classroom teacher submits the data collected during the MTSS/RTI to designated 
individuals at the school, then the student should be referred for Section 504 evaluation.

3.	 Following its review of the MTSS/RTI data collection, the school may suggest additional interventions, 
refer the student to the Building Level Section 504 Coordinator, or refer the student to Special Education.

C.	 Referral or Request for a Section 504 Evaluation
An individual (parent/guardian/school staff member) may make a Section 504 referral for a student by 
completing a Referral Form. Examples of circumstances that may merit a Section 504 referral include when a 
student:
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•	 Is receiving discipline infractions or suspensions over an extended period of time which are         	
	 excessive or repetitive;
•	 Is being considered for retention;
•	 Is exhibiting poor academic performance;
•	 Is returning to school after a serious illness or injury;
•	 Has received a written diagnosis by an outside agency as having a disability;
•	 Is referred to an IDEA IEP Team for special education evaluation and does not qualify for an        	
	 evaluation;
•	 Is evaluated under IDEA and is found not eligible for special education services;
•	 Is exhibiting a chronic health problem; substantially limiting a major life activity;
•	 Is identified as having had substance abuse issues, but is not currently “using” addictive substances;
•	 Or is not successful with pre-referral intervention strategies.

Upon the Baldwin County Public School System’s receipt of a Section 504 referral, the parent/guardian will 
be provided a notice of a Section 504 referral meeting, as well as the Notice of Rights and Procedural Safe-
guards for Disabled Students and Parents. At the initial 504 referral meeting, a decision will be made by the 
team as to whether to proceed with a full Section 504 evaluation. If the referral is not deemed 
appropriate, the parent/guardian will be provided a copy of the Notice of Denial of Parent Request for 
Section 504 Evaluation.

In facilitating a Section 504 referral, the local school will:

•	 Provide notice of the referral meeting.
•	 Provide a copy of the parent/guardian procedural safeguards.
•	 Select the Section 504 referral team members.
•	 Obtain consent from parent/guardian for evaluation.
•	 Consult with the referral team as to what testing or additional records may be needed.
•	 Provide the parent/guardian with a Notice of Denial of Parent Request for Section 504 Evaluation if 	
	 the referral for evaluation is not appropriate.

D.	 Evaluation/Placement Process

If the student is accepted for an evaluation, the evaluation must be completed in a timely manner. The 
Baldwin County Public School System will undertake an evaluation of the student prior to determining his 
or her appropriate placement or program of services under Section 504, and also before any significant 
change of placement. An evaluation will also be conducted prior to any discipline, change of placement for 
students who have, or who are suspected of having a disability. Absent unusual circumstances, the Baldwin 
County Public School System will complete the evaluation process within 60 calendar days.

If formal assessment instruments are used as part of an evaluation, procedures used to administer 
assessments and other instruments must comply with the requirements of Section 504 regarding test 
validity, proper method of administration, and appropriate test selection. The Baldwin County Public School 
System will appropriately consider information from a variety of sources in making its determination, 
including, for example, aptitude and achievement tests, teacher recommendations,
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reports of physical condition, social and cultural background, adaptive behavior, health records, report cards, 
progress notes, parent observations, scores on tests, and mitigating measures, among others.

In facilitating a Section 504 evaluation, the local school will:

•	 Provide notice of the eligibility determination meeting.
•	 Provide a copy of the parent/guardian procedural safeguards.
•	 Provide teacher(s) with the Section 504 input form.
•	 Provide the parent with the Parent Input Form for Section 504 evaluation.
•	 Select the Section 504 team members.
•	 Gather documentation necessary to complete the Section 504 Initial Evaluation & Periodic Re-Evaluation 
form.
•	 Provide the parent/guardian with the Notice of Section 504 Evaluation Results form, which will indicate 
what decision was made regarding the student’s eligibility to receive Section 504 services.

If the team determines that the student meets the federal definition of disabled under Section 504, a Section 504 
Plan shall be developed. This plan may be developed at the time of the eligibility meeting or at another meeting. 
Absent unusual circumstances, the plan should be developed within 30 calendar days after the eligibility meeting. 
The local school shall ensure that a copy of the plan is provided to the student’s teachers and service providers. 
Documentation of receipt of the plan shall be obtained.

If the team determines that the student does not meet the federal definition of disabled under Section 504, the 
team shall refer the student back for identification of needed classroom intervention strategies as stated in the 
Baldwin County Public School System’s MTSS/RTI plan. The parent/guardian should also be provided a copy of the 
Notice of Section 504 Evaluation Results and the Notice of Rights and Procedural Safeguards for Disabled 
Students and Their Parents.

E.	 Discipline Procedures for Students Under a Section 504 Plan

A student who has a Section 504 Plan may not be subjected to a disciplinary change in placement for more than 
10 school days unless the Section 504 team first determines that the behavior giving rise to the discipline was 
not substantially related to the student’s disabling condition or due to an inappropriate implementation of the 
plan. This process is carried out in an evaluation of behavior, including a manifestation determination/evaluation. 
Suspensions for less than 10 school days may be effectuated without holding a Section 504 team meeting. 
However, a series of short suspensions over the course of the school year that would amount to a total of more 
than 10 school days may require that a Section 504 manifestation determination meeting be held.

When making the manifestation determination, a Section 504 team must meet to address the following:

•	 Was the misconduct caused by, or directly and substantially related to, the student’s disability?
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•	 Was the misconduct a direct result of the Baldwin County School System’s failure to implement the 	
	 Section 504 Plan?

If the Section 504 team determines that there is no substantial relationship between the conduct and the 
student’s disability and that the Section 504 Plan was properly implemented, the school may proceed to 
discipline the student in the same manner as it would a non-disabled student.

If the Section 504 team determines that there is a substantial link between the conduct and the student’s 
disability, or that the Section 504 Plan was not properly implemented, the Section 504 team must review 
and/or revise the Section 504 Plan to address the student’s conduct. In such a situation, the student’s 
placement would not be changed without consent of the parent/guardian of the student. An agreed upon 
change of placement may occur as a result of disciplinary infractions involving drugs, weapons, or behavior 
that has substantially injured or endangered the safety of the student or others. Notice of the Section 504 
team’s decision regarding the manifestation determination will be provided to the parent.

Note: A student who is currently using illegal drugs or alcohol, and is to be disciplined by the school for such 
behavior, loses the procedural protections provided by Section 504, including the right to a manifestation 
determination review prior to a change in placement for disciplinary reasons. This would hold true even if 
the disabling condition could be related to the misconduct.

F.	 Transfer Students

In the case of a Section 504 eligible student transferring into the school system, a Section 504 team will 
assemble within 10 school days of the student’s enrollment to determine if the current Section 504 plan 
is appropriate and can be implemented as written. The Section 504 team may revise the student’s current 
Section 504 and/or request further evaluation and/or information. If further evaluation or information is 
requested, the student will be provided an interim Section 504 plan. Following the implementation of an 
interim Section 504 plan, the Section 504 team should generally meet within sixty (60) calendar days to 
review eligibility and the current Section 504 plan.

G.	 Complaint Procedures

When a parent/guardian disagrees with the Section 504 team’s decisions regarding their child’s identification, 
evaluation, educational program, or placement, they have the right to challenge the decisions by filing a 
grievance, requesting a mediation meeting, or requesting an impartial due process hearing . A parent/guardian 
or a student who is disabled may also file a civil rights complaint with the Office for Civil Rights (OCR) if 
they believe they are being retaliated against because of their efforts to obtain an appropriate education for 
the student.

In the event the parent/guardian’s complaint is found credible, the Baldwin County Public School System will 
take steps to prevent recurrence of any discrimination and to correct discriminatory effects on the 
complainant and others, if appropriate.
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1.	 Section 504 Grievance
If a parent/guardian believes their Section 504 rights or their child’s Section 504 rights are being violated, 
they may file a grievance with the Section 504 Compliance Coordinator. The Baldwin County School System’s 
Compliance Coordinator is Ms. Dionne Dunton. She may be reached at 251.970.7322, or via e-mail at 
ddunton@bcbe.org. Her mailing address is 19812 Underwood Rd, Foley, AL 36535.

2.	 Impartial Due Process Hearing
An impartial due process hearing will be utilized to resolve differences between the parent and the Baldwin 
County School System when such differences cannot be resolved by means of a less formal procedure. In this 
instance, due process is defined as an opportunity to present objections and reasons for the objections to the 
decision and /or procedures of a team regarding an issue under Section 504. A Section 504 due process 
hearing may be called at the request of the Baldwin County School System, or by the parent of an affected 
student. The proceedings will be presided over and decided by an impartial hearing officer. An impartial 
hearing officer means a person selected to preside at a due process hearing to assure that proper procedures 
are followed and to assure the protection of the rights of both parties. Definitions: In all related hearing mat-
ters, the following definitions shall apply:

a.	 Days mean calendar days.

b.	 Placement plan means the program by which the decision concerning the educational placement 	
	 of the student is decided.

c.	 A parent means a parent or legal custodian. In the event of a divorce, a parent means the custodial 	
	 parent.

Either a parent or the Baldwin County School System may initiate a due process hearing on a matter related 
to (1) eligibility and related procedures, (2) procedural safeguards, and/or (3) whether student is receiving an 
educational opportunity commensurate with the non-disabled students.
Requests by a parent for a due process hearing must be submitted in writing within thirty
(30)	 days notice of the action appealed from. Hearing notifications to the parent shall be given at least ten 
(10) days prior to the date set for the hearing. The notice shall contain:

(31)	 A statement of time, place, and nature of the hearing.
(32)	 A short and plain statement of the matters asserted.
(33)	 A statement of the right to be represented by counsel.

Hearing Procedures: The hearing officer shall provide at the hearing and shall conduct the proceedings in 
an impartial manner to the end that all parties involved have an opportunity to:

a.	 Present their evidence.
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b.	 Produce outside expert testimony and be represented by legal counsel.

A parent involved in the hearing will be given the right to have the student present at the hearing.

The hearing officer shall review relevant facts and render a decision on the issue presented for review.

Decision of the Hearing Officer: A copy of the hearing officer’s decision shall be delivered to the 
Baldwin County School System and to the parent within thirty (30) days following completion of the hearing. 
The hearing shall begin no later than sixty (60) days after receipt of the request for a hearing unless 
extended by agreement by the parent and the Baldwin County Public School System.

Record of Hearing: A recording of the Section 504 due process hearing shall be maintained at the 
Baldwin County Public School System’s office for at least six (6) months after the hearing and will be 
available for review upon request to the parent.

Appeal: If the parent/guardian is not satisfied by the decision of the hearing officer, a parent/guardian may 
seek review of the hearing decision within thirty (30) days of the date of the hearing officer’s decision. The 
request for the review should be made in a court of competent jurisdiction, generally the closest US District 
Court.

3.	 Section 504 Mediation
Mediation is a less formal and less adversarial method of resolving disputes than a due process hearing. 
During mediation, a parent/guardian and school representatives voluntarily meet with an impartial mediator 
to resolve disagreements with the school’s decisions or actions regarding identification, evaluation, 
educational program, or placement of the student. Any agreements reached between the school and the 
parent/guardian during the mediation process will be set forth in a written mediation agreement.  A parent/
guardian may request mediation by writing or by calling the Baldwin County Public School System’s Section 
504 Compliance Coordinator, Ms. Dionne Dunton. She may be reached at 251.970.7322, or via 
e-mail at ddunton@bcbe.org. Her mailing address is 19812 Underwood Rd, Foley, AL 36535.

4.	 Office of Civil Rights Complaint
A parent may file a formal complaint with the Office for Civil Rights (OCR) if they believe their child is being 
discriminated against on the basis of his/her disability. A Section 504 due process hearing is not required 
prior to filing an OCR complaint. The address of the Office for Civil Rights is 61 Forsyth Street, SW Suite 
16T70, Atlanta, Georgia 30303. Their telephone number is 1.800.368.1019.

H.	 Service Animals
Title II of the Americans With Disabilities Act (ADA) and its regulations require government entities, 
including public schools, to make reasonable modifications to programs and services to allow access for 
persons with disabilities. A service animal, as defined by the Americans With Disabilities Act (ADA), means 
any dog (or miniature horse) that is individually trained to work or to perform tasks for the benefit of an 
individual with a disability, including a physical, sensory, psychiatric, intellectual, or other mental disability. Title 
II provides that a school may exclude a service animal if “the animal would fundamentally alter the nature of 
the service, program, or activity.”
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Examples of work or tasks include, but are not limited to, the following: assisting an individual who is blind 
or who has low vision with navigation; alerting an individual who is deaf or hard of hearing to the presence 
of people or sounds; pulling a wheelchair; assisting an individual during a seizure; alerting individuals to the 
presence of allergens; retrieving items; providing physical support and assistance with balance and stability 
to individuals with mobility impairments; and helping persons with psychiatric and neurological disabilities by 
preventing or interrupting impulsive or destructive behaviors.

Board Policy # 6.29 further explains the Baldwin County Public School System’s position on the use of 
service animals in the school system by students and employees. In addition, should there be a need for 
the use of a service animal, parents are expected to complete the form entitled Request for Use of Service 
Animal. Should the parent’s request for the use of a service animal be granted, a subsequent form entitled 
Service Animal Registration/Agreement will need to be completed, too.

I.	 Related Services: Occupational Therapy, Physical Therapy, and Audiology
Section 504 requires that related services be provided for students with disabilities if these services are 
essential to meet the student’s educational needs. A related service can be provided under Section 504 to 
children who do not receive any other special education services or interventions.

The Baldwin County Public School System’s related services consist of physical therapy, occupational 
therapy, and audiology services. Because these services are provided to students by the Special Services staff, 
the Occupational Therapy/Physical Therapy/Adapted PE Referral form will need to be completed and 
submitted to Special Services in order for them to make the final determination as to whether or not the 
student qualifies for the requested service.

Should a referral need to be made for assistive technology services (an umbrella term that includes assistive, 
adaptive, and rehabilitative devices for people with disabilities), the Assistive Technology Referral 
Pre-Screener form will need to be completed and submitted to Special Services in order for them to make 
the final determination as to whether or not the student qualifies for the requested service.
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Section 3:

Section 504 Forms



18

Overview of Section 504 Forms

Section 504 Initial Referral Form
•	 This is the form that begins the process of Section 504 for a student. It gathers basic information on 	
	 the student’s academic, behavioral, and social progress at school, and it serves as the basis for the 	
	 Coordinator’s determination of whether a Section 504 evaluation should be sought.

Notice and Consent for Initial Section 504 Evaluation/Re-Evaluation
•	 Following the receipt of the Section 504 Referral Form and the decision that a Section 504 
	 evaluation should be pursued, this form is sent home to the parents to gain consent for initial 
	 evaluation. (This form is also sent home to gain consent for a student’s re-evaluation, which is done 	
	 every three years.)

Notice of Rights and Procedural Safeguards for Disabled Students and Their Parents
•	 This form should be provided to parents to inform them of their rights under Section 504. This form 	
	 is provided to the parent after a student’s referral for Section 504 services—regardless of whether 	
	 the decision is made to evaluate under Section 504.

Teacher Input for Section 504 Evaluation
•	 This form is designed to seek information from a student’s teacher(s) about his/her classroom 
	 performance and behavior.

Parent Input for Section 504 Evaluation
•	 This form is designed to seek information from the student’s parents (or guardian) about his/her 	
	 functioning and activities at home. It also provides the parents an opportunity to be involved in the 	
	 Section 504 process.

Notice of Section 504 Meeting
•	 This form is sent to the student’s parents prior to each Section 504 meeting. This form describes 	
	 what will occur during the meeting, as well as the specific location, date, and time for the meeting.

Section 504 Initial Evaluation & Periodic Re-Evaluation
•	 This form is used by the Section 504 Committee to determine initial eligibility in Section 504 and 	
	 to also fulfill the regulatory requirement for periodic re-evaluations (at least every three years). The 	
	 form prompts the Section 504 Committee to ask the right questions and to review the required 	
	 data.

Notice of Section 504 Evaluation Results
•	 This notice is sent to the students’ parents following their Section 504 evaluation to indicate what 	
	 occurred. This notice of results form is designed to be used following any type of Section 504 
	 evaluation (initial, annual review, re-evaluation, etc.). Other documents may be attached to this notice 	
	 for delivery to the parents.
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Parental Consent for Section 504 Services
•	 Consistent with OCR guidance in the Frequently Asked Questions About Section 504 and the 
	 Education of Children with Disabilities, this form documents the parent’s consent for Section 504 	
	 services, refusal to consent for initial Section 504 services, as well as a parent’s decision to revoke 	
	 consent for continued Section 504 services. Note that the Section 504 Plan is still completed for the 	
	 student to document the school’s offer of FAPE, but no services are implemented due to the refusal 	
	 to consent or revocation of consent.

Section 504 Plan
•	 Should the Section 504 Committee determine that the student is eligible and in need of a Section 504 	
	 Plan, it uses this form to create a placement. The completed plan is delivered to the parent, school 	
	 personnel, and third-party contractors who have the duty to implement the plan.

Section 504 Behavior Intervention Plan
•	 This form is used when a student’s specific behavior requires a detailed plan of action. This behavior 	
	 intervention plan (BIP) may include ways to change the environment to keep the behavior from 
	 starting in the first place, provide positive reinforcement to promote good behavior, and provide 	
	 needed support so that the student will not be driven to act out due to frustration or fatigue.

Section 504 Annual Review
•	 This form is to be used when a full evaluation is not required, but either minor changes to the 
	 student’s Section 504 Plan, or no changes, are needed.

Section 504 Manifestation Determination Evaluation
•	 When disciplinary removals trigger the need for evaluation, this form walks the Section 504 
	 Committee through the required questions.

Notice of Section 504 Manifestation Determination Evaluation Results
•	 This notice is sent to the student’s parents following the manifestation determination meeting to 
	 indicate what occurred. This notice of results form is designed to be used any time a meeting is held 	
	 to discuss a possible change in a student’s placement as a result of some type of disciplinary behavior.

Baldwin County Public School System’s General Education Homebound Supplement
•	 This form is designed to assist Section 504 Committees in determining whether homebound services 	
	 are available under regular education for Section 504 eligible students, and what types of services are 	
	 appropriate. This form should be used in conjunction with the Evaluation and Periodic Re-Evaluation 	
	 Form.

Accommodations for Extracurricular Athletics
•	 This form is designed to address the dynamic created by OCR’s 2013 guidance on extracurricular 
	 athletics. That guidance recognized that accommodations for Section 504 students in extracurricular 	
	 athletics did not have to be determined in a Section 504 meeting. The form provides pertinent 
	 pieces of the OCR guidance and will serve to document in writing the accommodations agreed to 	
	 outside of a Section 504 meeting.
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Notice of Denial of Parent Request for Section 504 Evaluation
•	 This form serves to communicate to the parent that a parent request for a Section 504 evaluation has 	
	 been refused by the school. The form should include the reasons for the refusal and should be 
	 delivered with a copy the Notice of Parent Rights and Procedural Safeguards Under Section 504.

Section 504 Complaint Form*
•	 This form is used whenever a parent/guardian disagrees with the Section 504 team’s decision regarding 	
	 their child’s identification, evaluation, educational program, or placement.

Group Transfer of Section 504 Folders Within Baldwin County*
•	 This form is completed at the end of each school year whenever students’ cumulative Section 504 
	 folders are transferred to a new school for the upcoming school year.

Student Transfer Information*
•	 This is the cover sheet to be used whenever an individual student’s Section 504 folder is sent to 
	 another school.

Authorization for Release of Information*
•	 This form is to be signed by parents in an effort to receive their permission for school officials to 	
	 communicate (both orally and in writing) with outside entities, i.e., a doctor, psychiatrist,  Alta Pointe, 	
	 etc. about their child.

Treating Physician’s Recommendation for Section 504 Services*
•	 When requesting medical documentation and information from the student’s treating physician, this 	
	 form is to be completed and used as one part of the information reviewed at the Section 504 meeting.

Section 504 Progress and Accommodation Review Worksheet*
•	 When needed, this form is completed by teachers in an effort to assess both the effectiveness and the 	
	 frequency of use of a student’s accommodations as written in his/her Section 504 Plan.

Occupational Therapy/Physical Therapy/Adapted PE Referral*
•	 In the event that a Section 504 student should need occupational therapy, physical therapy, or adapted 	
	 PE, this referral form is completed and submitted to Special Services in order for them to make the 	
	 final determination as to whether or not the student qualifies for the requested service.

Assistive Technology Referral Pre-Screener*
•	 In the event that a Section 504 student should need assistive technology (an umbrella term that	  
	 includes assistive, adaptive, and rehabilitative devices for people with disabilities), this referral form is 	
	 completed and submitted to Special Services in order for them to make the final determination as to 	
	 whether or not the student qualifies for the requested service.

Note: Forms that have an asterisk (*) beside them are not included in the Frontline 
platform. Instead, these forms are specifically relative to the Baldwin County Public 
School System. 
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Baldwin County Public School System Section 504 of the Rehabilitation Act
Notice of Rights and Procedural Safeguards for Disabled Students and 
Their Parents Under Section 504 of the Rehabilitation Act of 1973			         		        Form C

 
The Rehabilitation Act of 1973, commonly known in the schools as Section 504, is a federal law passed by the 
United States Congress with the purpose of prohibiting discrimination against disabled persons who may 
participate in, or receive benefits from, programs receiving federal financial assistance. In the public schools 
specifically, Section 504 applies to ensure that eligible disabled students are provided with educational benefits and 
opportunities equal to those provided to non-disabled students.

Under Section 504, a student is considered disabled if he or she suffers from a physical or mental impairment that 
substantially limits one or more major life activities. Section 504 also protects students with a record of 
impairment, or, who are regarded as having an impairment, from discrimination on the basis of disability. Students 
can be considered disabled, and can receive services under Section 504, including regular or special education and 
related aids and services, even if they do not qualify for, or receive, special education services under the IDEA.

The purpose of this notice is to inform parents and students of the rights granted them under Section 504. The 
federal regulations that implement Section 504 are found at Title 34, Part 104 of the Code of Federal Regulations 
(CFR), and entitle eligible students and their parents to the following rights:

1.	 You have a right to be informed about your rights under Section 504. [34 CFR 104.32] The Baldwin 
County School System must provide you with written notice of your rights under Section 504 (this document 
represents written notice of rights as required under Section 504). If you need further explanation or clarification 
of any of the rights described in this notice, contact appropriate staff persons at the Baldwin County School 
System’s Section 504 Office, and they will assist you in understanding your rights.

2.	 Under Section 504, your child has the right to an appropriate education designed to meet his or her 
educational needs as adequately as the needs of non-disabled students are met. [34 CFR 104.33] You have the 
right to refuse consent for services at any time.

3.	 Your child has the right to free educational services, with the exception of certain costs normally also paid 
by the parents of non-disabled students. Insurance companies and other similar third parties are not relieved of 
any existing obligation to provide or pay for services to a student that becomes eligible for services under Section 
504. [34 CFR 104.33]

4.	 To the maximum extent appropriate, your child has the right to be educated with children who are not 
disabled. Your child will be placed and educated in regular classes, unless the Baldwin County School System 
demonstrates that his or her educational needs cannot be adequately met in the regular classroom, even with the 
use of supplementary aids and services. [34 CFR 104.34]

5.	 Your child has the right to services, facilities, and activities comparable to those provided to non- disabled 
students. [34 CFR 104.34]

6.	 The Baldwin County School System must undertake an evaluation of your child prior to determining his or 
her appropriate educational placement or program of services under Section 504, and also before every 
subsequent significant change in placement. [34 CFR 104.35] You have the right to refuse consent for initial 
evaluation.
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7.	 If formal assessment instruments are used as part of an evaluation, procedures used to administer 
assessments and other instruments must comply with the requirements of Section 504 regarding test validity, 
proper method of administration, and appropriate test selection. [34 CFR 104.35] The Baldwin County School 
System will appropriately consider information from a variety of sources in making its determinations, including, 
for example: aptitude and achievement tests, teacher recommendations, reports of physical condition, social and 
cultural background, adaptive behavior, health records, report cards, progress notes, parent observations, stateside 
assessment scores, and mitigating measures, among others. [34 CFR 104.35]

8.	 Placement decision regarding your child must be made by a group of persons (a Section 504 committee) 
knowledgeable about your child, the meaning of the evaluation data, possible placement options, and the 
requirement that to the maximum extent appropriate, disabled children should be educated with non-disabled 
children. [34 CFR 104.35]

9.	 If your child is eligible under Section 504, he or she has a right to periodic re-evaluations. A re-evaluation 
must take place at least every three years. [34 CFR 104.35]

10.	 You have the right to be notified by the Baldwin County School System prior to any action regarding the 
identification, evaluation, or placement of your child. [34 CFR 104.36]

11.	 You have the right to examine relevant documents and records regarding your child (generally documents 
relating to identification, evaluation, and placement of your child under Section 504). [34 CFR 104.36]

12.	 You have the right to an impartial due process hearing if you wish to contest any action of the Baldwin 
County School System with regard to your child’s identification, evaluation, or placement under Section 504. [34 
CFR 104.36] You have the right to participate personally at the hearing, and to be represented by an attorney, if 
you wish to hire one.

13.	 If you wish to contest an action taken by the Section 504 Committee by means of an impartial due process 
hearing, you must submit a Notice of Appeal or a Request for Hearing to the Baldwin County School System’s 
Section 504 Coordinator. You must submit the required notice or request in writing within 30 calendar days of the 
action or omission giving rise to your complaint. Failure to make a timely request will result in the loss of your 
opportunity to pursue a due process hearing on that action or omission. A date will be set for the hearing and an 
impartial hearing officer will be appointed. You will then be notified in writing of the hearing date, time, and place.

14.	 If you disagree with the decision of the hearing officer, you have a right to seek a review of the decision by 
making a written request to the Baldwin County School System’s Section 504 Coordinator, and/or you may seek 
relief in state or federal court as allowed by law.

15.	 You also have the right to present a grievance or complaint through the Baldwin County School System’s 
local grievance process. The Baldwin County School System will investigate the situation, take into account the 
nature of the complaint and all necessary factors, and respond appropriately to you within a reasonable time. 
Parents may contact the Baldwin County School System’s Section 504 Coordinator for more information about 
the school system’s grievance process.
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16.		  You also have a right to file a complaint with the Office for Civil Rights (OCR) of the Department 
of Education. The address of the OCR Regional Office that covers the Baldwin County School System is United 
States Department of Education, Region IV, 61 Forsyth Street SW, Ste. 19T10, Atlanta, GA 30303. Telephone: (800) 
368-1019.

Parent/Guardian Signature	

Date
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Page 1 of 2  

 
Form T 

 
Baldwin County Public School System 

Section 504 of the Rehabilitation Act 
 

 

Your Last Name: First Name: Middle Initial: 
Address: 
Home Phone: Cell: Email: 

 

Concerning: 
Student Last Name: 

 
First Name: 

 
Middle: 

Student Birthdate: School: Grade: 
Your Relationship to Student: 

 
Please check below – This complaint concerns allegations of: 

 
A violation of Section 504 policy/procedure. 

 
A disagreement with the Baldwin County Public School System’s Section 504 decision to identify, 
evaluate, and/or to make accommodations for a student (within 30 days of receiving the decision notice). 

 
Disability-based discrimination/harassment. 

 

 
1. Please give facts about the complaint. Provide details such as names of those involved, dates, whether 

witnesses were present, etc., that might be helpful to the complaint investigator. 

 

 
2. Please supply copies of any written documents that may be relevant to/supportive of your complaint. 

I have attached supporting documents: Yes No 

Section 504 Complaint Form 
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Baldwin County Public School System 
Section 504 of the Rehabilitation Act 

  Formulario de queja de la Sección 504
Apellido de usted: Nombre: Inicial del 2º nombre:
Domicilio:
Teléfono: Celular: Correo electrónico:

Referente a:
Apellido del alumno: Nombre: 2º nombre:
Fecha de nacimiento: Escuela: Grado:
Relación con el alumno:

Favor de marcar en las casillas el motivo de la acusación:

Una falta a la política/procedimiento de la Sección 504.

Desacuerdo con la decisión de la Sección 504 del Sistema Escolar del Condado de Baldwin para     
identificar, evaluar y/o hacer cambios para un alumno (dentro de los 30 días de haber recibido la decisión). 

Discriminación /acoso basado en la discapacidad

1. Facilite hechos.  Proporcione detalles tales como nombres de los involucrados, fechas, testigos
si estuvieron presentes, etc., esto puede ayudar al investigador.

________________________________________________________________

________________________________________________________________ 

2. Proporcione copias de documentos que sean relevantes a su queja. Adjunto documentos relevantes:
Sí No

Page 1 of 2 
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 Baldwin County Public School System   
Section 504 of the Rehabilitation Act 

   

SECTION I – STUDENT INFORMATION 
Student’s Name: Birthdate: Age: Grade: 
School: Teacher: 

Person Making the Referral: Requested Services: 
  Occupational Therapy  
  Physical Therapy       
 Adapted PE 

SECTION II—Please explain the reason for the referral and please describe any medical 
condition(s) that may be affecting the student’s performance.  (Use additional pages, if needed.) 

Occupational Therapy/Physical Therapy/Adapted PE 
Pre-Assessment Information  

Remember: 
In addition to this form, copies of the following forms should also be shared with 
Ms. Natasha Kelly, Special Services Supervisor, via email at nkelly@bcbe.org. 

• Section 504 Referral Form
• Notice and Consent for Initial Section 504 Evaluation/Re-evaluation
• Teacher Input Form
• Parent Input Form
• For occupational therapy referrals, a minimum of three work samples are

needed.
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Section 4:

Frequently asked questions about Section504 and the American 
with Disabilities Act Amendments Act of 2008
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Section 4: Frequently Asked Questions About Section 504

Introduction

An important responsibility of the Office for Civil Rights (OCR) is to eliminate discrimination on the basis of 
disability against students with disabilities. OCR receives numerous complaints and inquires in the area of 
elementary and secondary education involving Section 504 of the Rehabilitation Act of 1973, as amended, 29 U.S.C. 
§ 794 (Section 504). Most of these concern the identification of students who are protected by Section 504 and 
the means to obtain an appropriate education for such students.

Section 504 is a federal law designed to protect the rights of individuals with disabilities in programs and activities 
that receive federal financial assistance from the US Department of Education (ED). Section 504 provides: “No 
otherwise qualified individual with a disability in the United States…shall, solely by reason of his or her disability, 
be excluded from the participation in, be denied the benefits of, or be subjected to discrimination under any 
program or activity receiving federal financial assistance…”

OCR enforces Section 504 in programs and activities that receive federal financial assistance from ED. Recipients 
of this federal financial assistance include: public school districts, institutions of higher education, and other state 
and local education agencies. The regulations implementing Section 504 in the context of educational institutions 
appear at 34 C.F.R. Part 104.

The Section 504 regulations require a school district to provide a free appropriate public education (FAPE) to 
each qualified student with a disability who is in the school district’s jurisdiction, regardless of the nature or 
severity of the disability. Under Section 504, FAPE consists of the provision of regular or special education and 
related aids and services designed to meet the student’s individual educational needs as adequately as the needs of 
nondisabled students are met.

This resource document clarifies pertinent requirements of Section 504. 

For additional information, please contact the Office for Civil Rights.

Interrelationship of IDEA and Section 504

1. What is the jurisdiction of the Office for Civil Rights (OCR), the Office of Special 
Education and Rehabilitative Services (OSERS) and state departments of education/
instruction regarding educational services to students with disabilities? OCR, a component of 
the US Department of Education, enforces Section 504 of the Rehabilitation Act of 1973, as amended. Section 504 
is a civil rights statute which prohibits discrimination against individuals with disabilities. OCR also enforces Title 
II of the Americans with Disabilities Act of 1990 (Title II), which extends this prohibition against discrimination to 
the full range of state and local government services, programs, and activities (including public schools) regardless 
of whether they receive any federal financial assistance. The Americans with Disabilities Act Amendments Act of 
2008 (Amendments Act), effective January 1, 2009, amended the Americans with Disabilities Act of 1990 (ADA) 
and included a conforming amendment to the Rehabilitation Act of 1973 (Rehabilitation Act) that affects the 
meaning of disability in Section 504. The standards adopted by the ADA were designed not to restrict the
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rights or remedies available under Section 504. The Title II regulations applicable to free appropriate public 
education issues do not provide greater protection than applicable Section 504 regulations. This guidance focuses 
primarily on Section 504.

Section 504 prohibits discrimination on the basis of disability in programs or activities that receive federal 
financial assistance from the US Department of Education. Title II prohibits discrimination on the basis of 
disability by state and local governments. The Office of Special Education and Rehabilitative Services (OSERS), 
also a component of the US Department of Education, administers the Individuals with Disabilities Education Act 
(IDEA), a statute which funds special education programs. Each state educational agency is responsible for 
administering IDEA within the state and distributing the funds for special education programs. IDEA is a grant 
statue and attaches many specific conditions to the receipt of federal IDEA funds. Section 504 and the ADA are 
anti-discrimination laws and do not provide any type of funding.

2.	 How does OCR get involved in disability issues within a school district?
OCR receives complaints from parents, students, or advocates; conducts agency initiated compliance reviews; and 
provides technical assistance to school districts, a parent, or advocates.

3.	 Where can a school district, parent, or student get information on Section 504 or 
find out information about OCR’s interpretation of Section 504 and Title II?
OCR provides technical assistance to school districts, a parent, and students upon request. Additionally, 
regulations and publicly issued policy guidance is available on OCR’s website, at http://www.ed.gov/policy/rights/
guid/ocr/disability.html.

4.	 What services are available for students with disabilities under Section 504?
Section 504 requires recipients to provide to students with disabilities appropriate educational services designed 
to meet the individual needs of such students to the same extent as the needs of students without disabilities are 
met. An appropriate education for a student with a disability under the Section 504 regulations could consist of 
education in regular classrooms, education in regular classes with supplementary services, and/or special 
education and related services.

5.	 Does OCR examine individual placement or other educational decisions for students 
with disabilities?
Except in extraordinary circumstances, OCR does not review the result of individual placement or other 
educational decisions so long as the school district complies with the procedural requirements of Section 504 
relating to identification and location of students with disabilities, evaluation of such students, and due process. 
Accordingly, OCR generally will not evaluate the content of a Section 504 plan or of an individualized education 
plan (IEP); rather, any disagreement can be resolved through a due process hearing. The hearing would be 
conducted under Section 504 or the IDEA, whichever is applicable.

OCR will examine procedures by which school districts identify and evaluate students with disabilities and the 
procedural safeguards which those school districts provide students. OCR will also examine incidents in which 
students with disabilities are allegedly subjected to
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treatment which is different from the treatment to which similarly situated students without disabilities are 
subjected. Such incidents may involve the unwarranted exclusion of disabled students from educational programs 
and services.

6.	 What protections does OCR provide against retaliation?
Retaliatory acts are prohibited. A recipient is prohibited from intimidating, threatening, coercing, or discriminating 
against any individual for the purpose of interfering with any right or privilege secured by Section 504.

7.	 Does OCR mediate complaints?
OCR does not engage in formal mediation. However, OCR may offer to facilitate mediation, referred to as Early 
Complaint Resolution, to resolve a complaint filed under Section 504. This approach brings the parties together 
so that they may discuss possible resolution of the complaint immediately. If both parties are willing to utilize this 
approach, OCR will work with the parties to facilitate resolution by providing each an understanding of pertinent 
legal standards and possible remedies. An agreement reached between the parties is not monitored by OCR.

8.	 What does noncompliance with Section 504 mean?
A school district is out of compliance when it is violating any provision of the Section 504 statue or regulations.

9.	 What sanctions can OCR impose on a school district that is out of compliance?
OCR initially attempts to bring the school district into voluntary compliance through negotiation of a corrective 
action agreement. If OCR is unable to achieve voluntary compliance, OCR will initiate enforcement action. OCR 
may (1) initiate administrative proceedings to terminate Department of Education financial assistance to the 
recipient; or (2) refer the case to the Department of Justice for judicial proceedings.

10.	 Who has ultimate authority to enforce Section 504?
In the educational context, OCR has been given administrative authority to enforce Section
504. Section 504 is a federal statute that may be enforced through the Department’s administrative process or 
through the federal court system. In addition, a person may at any time file a private lawsuit against a school 
district. The Section 504 regulations do not contain a requirement that a person files a complaint with OCR and 
exhaust his or her administrative remedies before filing a private lawsuit.

Students Protected Under Section 504

Section 504 covers qualified students with disabilities who attend schools receiving federal financial assistance. 
To be protected under Section 504, a student must be determined to (1) have a physical or mental impairment 
that substantially limits one or more major life activities; or (2) have a record of such an impairment; or (3) be 
regarded as having such an impairment. Section 504 requires that school districts provide a free appropriate 
public education (FAPE) to qualified students in their jurisdictions who have a physical or mental impairment that 
substantially limits one or more major life activities.
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11.	 What is a physical or mental impairment that substantially limits a major life 
activity? The determination of whether a student has a physical or mental impairment that substantially limits 
a major life activity must be made on the basis of an individual inquiry. The Section 504 regulatory provision at 
34 C.F.R. 104.3(j)(2)(i) defines a physical or mental impairment as any physiological disorder or condition, 
cosmetic disfigurement, or anatomical loss affecting one or more of the following body systems: neurological; 
musculoskeletal; special sense organs; respiratory, including speech organs; cardiovascular; reproductive; 
digestive; genito-urinary; hemic and lymphatic; skin; and endocrine; or any mental or psychological disorder, such 
as mental retardation, organic brain syndrome, emotional or mental illness, and specific learning disabilities. The 
regulatory provision does not set forth an exhaustive list of specific diseases and conditions that may constitute 
physical or mental impairments because of the difficulty of ensuring the comprehensiveness of such a list.

Major life activities, as defined in the Section 504 regulations at 34 C.F.R. 104.3(j)(2)(ii), include functions such as 
caring for one’s self, performing manual tasks, walking, seeing, hearing, speaking, breathing, learning, and 
working. This list is not exhaustive. Other functions can be major life activities for purposes of Section 504. In 
the Amendments Act (see FAQ 1), Congress provided additional examples of general activities that are major 
life activities, including eating, sleeping, standing, lifting, bending, reading, concentrating, thinking, and 
communicating. Congress also provided a non-exhaustive list of examples of major bodily functions that are 
major life activities, such as function of the immune
system, normal cell growth, digestive, bowel, bladder, neurological, brain, respiratory, circulatory, endocrine, and 
reproductive functions. The Section 504 regulatory provision, though not as comprehensive as the Amendments 
Act, is still valid—the Section 504 regulatory provision’s list of examples of major life activities is not exclusive, 
and an activity or function not specifically listed in the Section 504 regulatory provision can nonetheless be
a major life activity.

12.	 Does the meaning of the phrase “qualified student with a disability” differ on the 
basis of a student’s educational level, i.e., elementary and secondary versus 
postsecondary? Yes. At the elementary and secondary educational level, a “qualified student with a disability” 
is a student with a disability who is of an age at which students without disabilities are provided elementary and 
secondary educational services; of an age at which it is mandatory under state law to provide elementary and 
secondary educational services to students with disabilities; or a student to whom a state is required to provide 
a free appropriate public education under the Individuals with Disabilities Education Act (IDEA).

At the postsecondary educational level, a qualified student with a disability is a student with a disability who 
meets the academic and technical standards requisite for admission or participation in the institution’s 
educational program or activity.

13.	 Does the nature of services to which a student is entitled under Section 504 differ 
by educational level?
Yes. Public elementary and secondary recipients are required to provide a free appropriate public education to 
qualified students with disabilities. Such an education consists of regular or special education and related aids 
and services designed to meet the individual educational
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needs of students with disabilities as adequately as the needs of students without disabilities are met.

At the postsecondary level, the recipient is required to provide students with appropriate academic 
adjustments and auxiliary aids and services that are necessary to afford an individual with a disability an equal 
opportunity to participate in a school’s program. Recipients are not required to make adjustments or provide 
aids or services that would result in a fundamental alteration of a recipient’s program or impose an undue 
burden.

14.	 Once a student is identified as eligible for services under Section 504, is that 
student always entitled to such services?
Yes, as long as the student remains eligible. The protections of Section 504 extend only to individuals who meet 
the regulatory definition of a person with a disability. If a recipient school district re-evaluates a student in 
accordance with the Section 504 regulatory provision at 34
C.F.R. 104.35 and determines that the student’s mental or physical impairment no longer substantially limits his/
her ability to learn or any other major life activity, the student is no longer eligible for services under Section 
504.

15.	 Are current illegal users of drugs excluded from protection under Section 504? 
Generally, yes. Section 504 excludes from the definition of a student with a disability, and from Section 504 
protection, any student who is currently engaging in the illegal use of drugs when a covered entity acts on the 
basis of such use. (There are exceptions for persons in rehabilitation programs who are no longer engaging in 
the illegal use of drugs.)

16.	 Are current users of alcohol excluded from protection under Section 504?
No. Section 504’s definition of a student with a disability does not exclude users of alcohol. However, 504 
allows schools to take disciplinary action against students with disabilities using drugs or alcohol to the same 
extent as students without disabilities.

Evaluation

At the elementary and secondary school level, determining whether a child is a qualified disabled student 
under Section 504 begins with the evaluation process. Section 504 requires the use of evaluation procedures 
that ensure that children are not misclassified, unnecessarily labeled as having a disability, or incorrectly placed, 
based on inappropriate selection, administration, or interpretation of evaluation materials.

17.	 What is an appropriate evaluation under Section 504?
Recipient school districts must establish standards and procedures for initial evaluations and periodic 
re-evaluations of students who need or are believed to need special education and/or related services because 
of disability. The Section 504 regulatory provision at 34 C.F.R.
104.35(b) requires school districts to individually evaluate a student before classifying the student as having 
a disability or providing the student with special education. Tests used for this purpose must be selected and 
administered so as best to ensure that the test results accurately reflect the student’s aptitude or achievement, 
or other factors being measured rather than reflect the student’s disability, except where those are the factors 
being measured. Section 504 also requires that tests and other evaluation materials include those tailored to
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evaluate the specific areas of educational need and not merely those designed to provide a single intelligence 
quotient. The tests and other evaluation materials must be validated for the specific purpose for which they 
are used and appropriately administered by trained personnel.

18.	 How much is enough information to document that a student has a disability?
At the elementary and secondary education level, the amount of information required is determined by the 
multi-disciplinary team gathered to evaluate the student. The team should include persons knowledgeable 
about the student, the meaning of the evaluation data, and the placement options. The team members must 
determine if they have enough information to make a knowledgeable decision as to whether or not the stu-
dent has a disability. The Section 504 regulatory provision at 34 C.F.R. 104.35(c) requires that school districts 
draw from a variety of sources in the evaluation process so that the possibility of error is minimized. The 
information obtained from all such sources must be documented and all significant factors related to the s
tudent’s learning process must be considered. These sources and factors may include aptitude and achieve-
ment tests, teacher recommendations, physical condition, social and cultural background, and adaptive 
behavior. In evaluating a student suspected of having a disability, it is unacceptable to rely on presumptions 
and stereotypes regarding persons with disabilities or classes of such persons. Compliance with the IDEA 
regarding the group of persons present when an evaluation or placement decision is made is satisfactory 
under Section 504.

19.	 What process should a school district use to identify students eligible for 
services under Section 504? Is it the same process as that employed in identifying 
students eligible for services under the IDEA?

School districts may use the same process to evaluate the needs of students under Section 504 as they use 
to evaluate the needs of students under the IDEA. If school districts choose to adopt a separate process for 
evaluating the needs of students under Section 504, they must follow the requirements for evaluation 
specified in the Section 504 regulatory provision at 34
C.F.R. 104.35.

20.	 May school districts consider “mitigating measures” used by a student in 
determining whether the student has a disability under Section 504?
No. As of January 1, 2009, school districts, in determining whether a student has a physical or mental 
impairment that substantially limits that student in a major life activity, must not consider the ameliorating 
effects of any mitigating measures that student is using. This is a change from prior law. Before January 1, 2009, 
school districts had to consider a student’s use of mitigating measures in determining whether that student 
had a physical or mental impairment that substantially limited that student in a major life activity. In the 
Amendments Act (see FAQ 1), however, Congress specified that the ameliorative effects of mitigating 
measures must not be considered in determining if a person is an individual with a disability.

Congress did not define the term “mitigating measures,” but rather provided a non-exhaustive list of 
“mitigating measures.” The mitigating measures are as follows: medication; medical supplies; equipment or 
appliances; low-vision devices (which do not include ordinary eyeglasses or contact lenses); prosthetics 
(including limbs and devices); hearing aids and cochlear implants or other implantable hearing devices; 
mobility devices; oxygen therapy
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equipment and supplies; use of assistive technology; reasonable accommodations or auxiliary aids or services; 
and learned behavioral or adaptive neurological modifications.

Congress created one exception to the mitigating measures analysis. The ameliorative effects of the 
mitigating measures of ordinary eyeglasses or contact lenses shall be considered in determining if an 
impairment substantially limits a major life activity. “Ordinary eyeglasses or contact lenses” are lenses that 
are intended to fully correct visual acuity or eliminate refractive error, whereas “low-vision devices” (listed 
above) are devices that magnify, enhance, or otherwise augment a visual image.

21.	 Does OCR endorse a single formula or scale that measures substantial 
limitation?
No. The determination of substantial limitation must be made on a case-by-case basis with respect to each 
individual student. The Section 504 regulatory provision at 34 C.F.R. 104.35
(c) requires that a group of knowledgeable persons draw upon information from a variety of sources in 
making this determination.

22.	 Are there any impairments which automatically mean that a student has a 
disability under Section 504?
No. An impairment in and of itself is not a disability. The impairment must substantially limit one or more 
major life activities in order to be considered a disability under Section 504.

23.	 Can a medical diagnosis suffice as an evaluation for the purpose of providing 
FAPE? No. A physician’s medical diagnosis may be considered among other sources in evaluating a student 
with an impairment or believed to have an impairment which substantially limits a major life activity. Other 
sources to be considered, along with the medical diagnosis, include aptitude and achievement tests, teacher 
recommendations, physical condition, social and cultural background, and adaptive behavior. As noted in FAQ 
22, the Section 504 regulations require school districts to draw upon a variety of sources in interpreting 
evaluation data and making placement decisions.

24.	 Does a medical diagnosis of an illness automatically mean a student can receive 
services under Section 504?
No. A medical diagnosis of an illness does not automatically mean a student can receive services under 
Section 504. The illness must cause a substantial limitation on the student’s ability to learn or another major 
life activity. For example, a student who has a physical or mental impairment would not be considered a stu-
dent in need of services under Section 504 if the impairment does not in any way limit the student’s abil
ity to learn or other major life activity, or only results in some minor limitation in that regard.

25.	 How should a recipient school district handle an outside independent evaluation? 
Do all data brought to a multi-disciplinary team need to be considered and given equal weight?
The results of an outside independent evaluation may be one of many sources to consider. Multi-disciplinary 
teams must draw from a variety of sources in the evaluation process so that the possibility of error is 
minimized. All significant factors related to the student’s learning process must be considered. These sources 
and factors include aptitude and achievement tests, teacher recommendations, physical condition, social and 
cultural background, and
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adaptive behavior, among others. Information from all sources must be documented and considered by 
knowledgeable team members. The weight of the information is determined by the team given the student’s 
individual circumstances.

26.	 What should a recipient school district do if a parent refuses to consent to an initial 
evaluation under the Individuals with Disabilities Education Act (IDEA), but demands a 
Section 504 plan for a student without further evaluation?
A school district must evaluate a student prior to providing services under Section 504. Section 504 requires 
informed parental permission for initial evaluations. If a parent refuses consent for an initial evaluation and a 
recipient school district suspects a student has a disability, the IDEA and Section 504 provide that school districts 
may use due process hearing procedures to seek to override a parent’s denial of consent.

27.	 Who in the evaluation process makes the ultimate decision regarding a student’s 
eligibility for services under Section 504?
The Section 504 regulatory provision at 34 C.F.R. 104.35 (c)(3) requires that school districts ensure that the 
determination that a student is eligible for special education and/or related aids and services be made by a group 
of persons, including persons knowledgeable about the meaning of the evaluation data and knowledgeable about 
the placement options. If a parent disagrees with the determination, he or she may request a due process hearing.

28.	 Once a student is identified as eligible for services under Section 504, is there an 
annual or triennial review requirement? If so, what is the appropriate process to be used? 
Or is it appropriate to keep the same Section 504 plan in place indefinitely after a student has been identified?
Periodic re-evaluation is required. This may be conducted in accordance with the IDEA regulations, which require 
re-evaluation at three-year intervals (unless the parent and public agency agree that re-evaluation is unnecessary) 
or more frequently if conditions warrant, or if the child’s parent or teacher requests a re-evaluation, but not more 
than once a year (unless the parent and public agency agree otherwise).

29.	 Is a Section 504 re-evaluation similar to an IDEA re-evaluation? How often should it 
be done?
Yes. Section 504 specifies that re-evaluations in accordance with the IDEA are one means of compliance with 
Section 504. The Section 504 regulations require that re-evaluations be conducted periodically. Section 504 also 
requires a school district to conduct a re-evaluation prior to a significant change of placement. OCR considers 
an exclusion from the educational program of more than 10 school days a significant change of placement. OCR 
would also consider transferring a student from one type of program to another or terminating or significantly 
reducing a related service a significant change in placement.

30.	 What is reasonable justification for referring a student for evaluation for services 
under Section 504?
School districts may always use regular education intervention strategies to assist students with difficulties in 
school. Section 504 requires recipient school districts to refer a student for an evaluation for possible special 
education or related aids and services or modification to



43

regular education if the student, because of disability, needs or is believed to need such services.

31.	 A student is receiving services that the school district maintains are 
necessary Section 504 in order to provide the student with an appropriate education. 
The student’s parent no longer wants the student to receive those services. If the 
parent wishes to withdraw the student from a Section 504 plan, what can the school 
district do to ensure continuation of services?
The school district may initiate a Section 504 due process hearing to resolve the dispute if the district 
believes the student needs the services in order to receive an appropriate education.

32.	 A student has a disability referenced in the IDEA, but does not require special 
education services. Is such a student eligible for services under Section 504?
The student may be eligible for services under Section 504. The school district must determine whether 
the student has an impairment which substantially limits his or her ability to learn or another major life 
activity and, if so, make an individualized determination of the child’s educational needs for regular or 
special education or related aids or services. For example, such a student may receive adjustments in the 
regular classroom.

33.	 How should a recipient school district view a temporary impairment?
A temporary impairment does not constitute a disability for purposes of Section 504 unless its severity is 
such that it results in a substantial limitation of one or more major life activities for an extended period of 
time. The issue of whether a temporary impairment is substantial enough to be a disability must be 
resolved on a case-by-case basis, taking into consideration either the duration (or expected duration) of 
the impairment and the extent to which it actually limits a major life activity of the affected individual.

In the Amendments Act (see FAQ 1), Congress clarified that an individual is not “regarded as” an individual 
with a disability if the impairment is transitory and minor. A transitory impairment is an impairment with 
an actual or expected duration of six months or less.

34.	 Is an impairment that is episodic or in remission a disability under Section 504?
Yes, under certain circumstances. In the Amendments Act (see FAQ 1), Congress clarified that an 
impairment that is episodic or in remission is a disability if it would substantially limit a major life activity 
when active. A student with such an impairment is entitled to a free appropriate education under Section 
504.

Placement

Once a student is identified as being eligible for regular or special education and related aids or services, a 
decision must be made regarding the type of services the student needs.

35.	 If a student is eligible for services under both the IDEA and Section 504, must 
a school district develop both an individualized education program (IEP) under the 
IDEA and a Section 504 plan under Section 504?
No. If a student is eligible under IDEA, he or she must have an IEP. Under the Section 504 regulations, one 
way to meet Section 504 requirements for a free appropriate public education is to implement an IEP.



44

36.	 Must a school district develop a Section 504 plan for a student who either “has 
a record of disability” or is “regarded as disabled?” No. In public elementary and secondary 
schools, unless a student actually has an impairment that substantially limits a major life activity, the mere 
fact that a student has a “record of” or is “regarded as” disabled is insufficient, in itself, to trigger those 
Section 504 protections that require the provision of a free appropriate public education (FAPE). This is 
consistent with the Amendments Act (see FAQ 1), in which Congress clarified that an individual who meets 
the definition of disability solely by virtue of being “regarded as” disabled is not entitled to reasonable 
accommodations or the reasonable modification of policies, practices, or procedures. The phrases “has a 
record of disability” and “is regarded as disabled” are meant to reach the situation in which a student either 
does not currently have or never had a disability, but is treated by others as such.

As noted in FAQ 34, in the Amendments Act (see FAQ 1), Congress clarified that an individual is not 
“regarded as” an individual with a disability if the impairment is transitory and minor. A transitory 
impairment is an impairment with an actual or expected duration of six months or less.

37.	 What is the receiving school district’s responsibility under Section 504 toward 
a student with a Section 504 plan who transfers from another district? If a student with 
a disability transfers to a district from another school district with a Section 504 plan, the receiving district 
should review the plan and supporting documentation. If a group of persons at the receiving school district, 
including persons knowledgeable about the meaning of the evaluation data and knowledgeable about the 
placement options determines that the plan is appropriate, the district is required to implement the plan. If 
the district determines that the plan is inappropriate, the district is to evaluate the student consistent with 
the Section 504 procedures at 34 C.F.R. 104.35 and determine which educational program is appropriate for 
the student. There is no Section 504 bar to the receiving school district honoring the previous IEP during 
the interim period. Information about IDEA requirements when a student transfers is available from the 
Office of Special Education and Rehabilitative Services at http://idea.ed.gov/explore/view/p%2Croot%2Cdy-
namic%2CQaCorner%2C3%2c.

38.	 What are the responsibilities of regular education teachers with respect to im-
plementation of Section 504 plans? What are the consequences if the district fails to 
implement the plans? Regular education teachers must implement the provisions of Section 504 plans 
when those plans govern the teachers’ treatment of students for whom they are responsible. If the teachers 
fail to implement the plans, such failure can cause the school district to be in noncompliance with Section 
504.

39.	 What is the difference between a regular education intervention plan and a 
Section 504 plan? A regular education intervention plan is appropriate for a student who does not have 
a disability or is not suspected of having a disability, but may be facing challenges in school. School districts 
vary in how they address performance problems of regular education students. Some districts employ teams 
at individual schools, commonly referred to as building teams. These teams are designed to provide 
regular education classroom teachers with instructional support and strategies for helping students in need 
of assistance. These teams are typically composed of regular and special education teachers who provide 
ideas to classroom teachers on methods for helping students experiencing academic or behavioral 
problems. The team usually records its ideas in a written regular education intervention plan. The team 
meets with an affected student’s classroom teacher(s) and recommends strategies to address the student’s 
problems within the regular education environment. The team then follows the responsible teacher(s) to 
determine whether the student’s performance or behavior has improved. In addition to building teams, 
districts may utilize other regular education intervention methods, including before-school and after-school 
programs, tutoring programs, and mentoring programs.
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Procedural Safeguards

Public elementary and secondary schools must employ procedural safeguards regarding the identification, 
evaluation, or educational placement of persons who, because of a disability, need or are believed to need 
special instruction or related services.

40.	 Must a recipient school district obtain parental consent prior to conducting an 
initial evaluation?
Yes. OCR has interpreted Section 504 to require districts to obtain parental permission for initial evaluations. 
If a district suspects a student needs or is believed to need special instruction or related services and parent 
consent is withheld, the IDEA and Section 504 provide that districts may use due process hearing procedures 
to seek to override the parent’s denial of consent for an initial evaluation.

41.	 If so, in what form is consent required?
Section 504 is silent on the form of parental consent required. OCR has accepted written consent as compli-
ance. IDEA, as well as many state laws, also requires written consent prior to initiating an evaluation.

42.	 What can a recipient school district do if a parent withholds consent for a 
student to secure services under Section 504 after a student is determined eligible for 
services? Section 504 neither prohibits nor requires a school district to initiate a due process hearing to 
override a parental refusal to consent with respect to the initial provision of special education and related 
services. Nonetheless, school districts should consider that IDEA no longer permits school districts to initiate 
a due process hearing to override a parental refusal to consent to the initial provision of services.

43.	 What procedural safeguards are required under Section 504?
Recipient school districts are required to establish and implement procedural safeguards that include notice, 
an opportunity for a parent to review relevant records, an impartial hearing with opportunity for participation 
by the student’s parent or guardian, representation by counsel and a review procedure.

44.	 What is a recipient school district’s responsibility under Section 504 to provide 
information to a parent and students about its evaluation and placement process? 
Section 504 requires districts to provide notice to a parent explaining any evaluation and placement decisions 
affecting their children and explaining the parent’s right to review educational records and appeal any decision 
regarding evaluation and placement through an impartial hearing.

45.	 Is there a mediation requirement under Section 504?
No. However, the district provides and encourages mediation in order to resolve Section 504 disputes.
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Terminology

The following terms may be confusing and/or frequently used incorrectly in the elementary and secondary 
school context.

Equal access—equal opportunity of a qualified person with a disability to participate in or benefit from 
educational aid, benefits, or services

Free appropriate public education (FAPE)—a term used in the elementary and secondary school context; for 
purposes of Section 504, refers to the provision of regular or special education and related aids and services 
that are designed to meet individual educational needs of students with disabilities as adequately as the needs 
of students without disabilities are met and is based upon adherence to procedures that satisfy the Section 
504 requirements pertaining to educational setting, evaluation and placement, and procedural safeguards

Placement—a term used in the elementary and secondary school context; refers to regular and/or special 
educational program in which a student receives educational and/or related services

Reasonable accommodation—a term used in the employment context to refer to modifications or 
adjustments employers make to a job application process, the work environment, the manner or 
circumstances under which the position held or desired is customarily performed, or that enable a covered 
entity’s employee with a disability to enjoy equal benefits and privileges of employment; this term is some-
times used incorrectly to refer to related aids and services in the elementary and secondary school
 context or to refer to academic adjustments, reasonable modifications, and auxiliary aids and services in the 
postsecondary school context

Reasonable modifications—under a regulatory provision implementing Title II of the ADA, public 
entities are required to make reasonable modifications in policies, practices, or procedures when the 
modifications are necessary to avoid discrimination on the basis of disability, unless the public entity can 
demonstrate that making the modifications would fundamentally alter the nature of the service, program, or 
activity

Related services—a term used in the elementary and secondary school context to refer to 
developmental, corrective, and other supportive services, including psychological, counseling, and medical 
diagnostic services and transportation
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Questions and Answers on the ADA (Americans With Disabilities Act) 
Amendments Act of 2008 for Students With Disabilities Attending Public
Elementary and Secondary Schools

In responding to requests for technical assistance, the Office for Civil Rights (OCR) has determined that school 
officials would benefit from additional guidance concerning the effects of the Americans With Disabilities Act 
Amendments Act of 2008 (Amendments Act) on public elementary and secondary programs. The following 
questions and answers provide this guidance.

Q1.	 What disability-related federal laws does OCR enforce?
OCR enforces Section 504 of the Rehabilitation Act of 1973 (Section 504), a federal law designed to protect the 
rights of individuals with disabilities in programs and activities that receive federal financial assistance from the US 
Department of Education (Department). Recipients of this federal financial assistance include public school 
districts, other state and local educational agencies, and institutions of higher education.

OCR also enforces Title II of the Americans With Disabilities Act of 1990, which prohibits discrimination against 
individuals with disabilities in state and local government services, programs, and activities (including public 
schools), regardless of whether they receive federal financial assistance. Pursuant to a delegation by the Attorney 
General of the United States, OCR shares in the enforcement of Title II for all programs, services, and regulatory 
activities relating to the operation of public elementary and secondary educational programs, institutions of higher 
education and vocational education (other than schools of medicine, dentistry, nursing, and other health-related 
schools), and libraries.

Because Title II essentially extends the anti-discrimination prohibition embodied in Section 504 to all actions of 
state and local governments, the standards adopted in Title II are generally the same as those required under 
Section 504. See 28 C.F.R. §35.103(a). Title II and its implementing regulations do not establish a lesser standard of 
protection than Section 504 does. Id. To the extent that Title II provides greater protection, covered entities must 
also comply with Title II’s substantive requirements.

This guidance focuses on Section 504 and Title II in the context of public elementary and secondary education 
programs.

Q2.	 What is the Amendments Act?
The Amendments Act was signed into law in September 2008 and became effective on January 1, 2009. Congress 
passed the Amendments Act in part to supersede Supreme Court decisions that had too narrowly interpreted the 
ADA’s definition of a disability. As members of Congress explained, “The ADA Amendments Act rejects the high 
burden required [by the Supreme Court] and reiterates that Congress intends that the scope of the Americans 
With Disabilities Act to be broad and inclusive. It is the intent of the legislation to establish a degree of functional 
limitation required for an impairment to constitute a disability that is consistent with what Congress originally 
intended.
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The Amendments Act not only amends the ADA, but also includes a conforming amendment to the 
Rehabilitation Act of 1973 that affects the meaning of disability in Section 504. 29 U.S.C.
§705(20)(B). All persons covered by Section 504 or Title II are protected from discrimination under the general 
non-discrimination regulatory provisions implementing these statues, which cover program and physical 
accessibility requirements, as well as protection against retaliation and harassment. 28 C.F.R. pt. 35; 34 C.F.R. §§ 
104.4, 104.21-23, 104.61 (incorporating 34 C.F.R.
§100.7 (e)). The Amendments Act does not alter the school district’s substantive obligations under Section 504 
or Title II. Rather, as discussed further in Q4, it amends the ADA and Section 504 to broaden the potential class 
of persons with disabilities protected by the statues.

Q3.	 Does the Amendments Act alter the Individuals With Disabilities Education Act 
(IDEA)?
No. The Amendments Act amends only the ADA and, through a conforming amendment, Section
504. The Amendments Act does not amend the IDEA, and therefore does not affect that law’s requirements. 
The IDEA provides federal financial assistance to states, and through them to local educational agencies or 
school districts, to assist in providing special education and related services to eligible children with disabilities. 
The IDEA is administered by the Department’s Office of Special Education Programs. States must comply with 
a number of specific legal requirements to receive IDEA funds. In order to be eligible for services under the 
IDEA, a student must fall into one or more of the disability categories specified in the statue and must also be 
determined to need special education. 34 C.F.R. §300.8. Students who meet the eligibility criteria under the 
IDEA are also covered by Section 504 and Title II if they have a disability as defined under those laws. However, 
coverage under Section 504 and Title II of the ADA is not limited to students who meet the IDEA eligibility 
criteria. If, for example, a student has a disability under Section 504 and the ADA, but needs only related 
services to meet his or her educational needs as adequately as the needs of non-disabled individuals are met, 
the student is entitled to those services even if the student is not eligible for special education and related 
services under the IDEA.

Q4.	 How does the Amendments Act alter coverage under Section 504 and Title II?
The Amendments Act emphasizes that the definition of “disability” in Section 504 and the ADA should be 
interpreted to allow for broad coverage. Students who, in the past, may not have been determined to have a 
disability under Section 504 and Title II may now in fact be found to have a disability under those laws. A 
student whom a school district did not believe had a disability, and therefore did not receive, as descried in 
the Section 504 regulation, special education or related services before passage of the Amendments Act, must 
now be considered under these new legal standards. The school district would have to evaluate the student, as 
described in the Section 504 regulation, to determine if he or she has a disability and, if so, the district would 
have to determine whether, because of the disability, the student needs special education or related services. 34
C.F.R. §§104.3(I), 104.33.

Section 504 and the ADA define disability as (1) a physical or mental impairment that substantially limits a ma-
jor life activity; (2) a record of such impairment; or (3) being regarded as having such an impairment. 29 U.S.C. 
§705(9)(B); 42 U.S.C. §12102(1). The Amendments Act does not alter these three elements of the definition of 
disability in the ADA and Section 504. But it significantly changes how the term “disability” is to be interpreted. 
Specifically, Congress directed that the definition of disability shall be construed broadly and that the 
determination of whether an individual has a disability should not demand extensive analysis. 42 U.S.C. §12102 
note. Among other changes, the Amendments Act specifies that:
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•	 An impairment need not prevent or severely or significantly restrict a major life activity to be 
considered substantially limiting. Id.

•	 In the phrase “a physical or mental impairment that substantially limits a major life activity,” the term 
“substantially limits” shall be interpreted without regard to the ameliorative effects of mitigating measures, 
other than ordinary eyeglasses or contact lenses. Amendments Act
§4(a) (codified as amended at 42 U.S.C. §12102). Mitigating measures are things like medications, prosthetic 
devices, assistive devices, or learned behavioral or adaptive neurological modifications that an individual may use 
to eliminate or reduce the effects of an impairment. These measures cannot be considered when determining 
whether a person has a substantially limiting impairment. Therefore, impairments that may not have previously 
been considered to be disabilities because of the ameliorative effects of mitigating measures might now meet 
the Section 504 and ADA definition of disability. For example, a student who has an allergy and requires allergy 
shots to manage that condition would be covered under Section 504 and Title II if, without the shots, the allergy 
would substantially limit a major life activity. (See also discussion of evaluation requirements at Q7-9, 11-14 
below.)

•	 An impairment that is episodic or in remission is a disability if, when in an active phase, it would substan-
tially limit a major life activity. Amendments Act §4(a) (codified as amended at 42 U.S.C. §12102). For example, a 
student with bipolar disorder would be covered if, during manic or depressive episodes, the student is 
substantially limited in a major life activity (e.g., thinking, concentrating, neurological function, or brain function).

•	 For the “regarded as” prong of the disability definition, if an individual can establish that he or she has 
been subjected to an act prohibited by Title II or Section 504 (e.g., refused admission or expelled or denied 
equal access to educational programs) because of an actual or perceived physical or mental impairment, then he 
or she is entitled to protection under these laws. The Amendments Act clarifies the statutory protections apply 
whether or not the individual actually has the impairment, and also whether or not the impairment is perceived 
to be a substantial limitation on a major life activity. See Amendments Act §4(a) (codified as amended at 42 
U.S.C. §12102). For example, consider a non-disabled student whose mother is a well-known AIDS activist in 
the community. After the student transfers schools at mid- year, he is harassed by other students based on their 
mistaken assumption that he has AIDS. This student, who is regarded as having an impairment, would be pro-
tected by the ADA and Section 504.

•	 An individual will not be “regarded as” a person with a disability if the impairment is both transitory 
(meaning that it has an actual or expected duration of six months or less) and minor. Amendments Act §4(a) 
(codified as amended at 42 U.S. C. §12102).

•	 An entity need not provide a reasonable modification of policies, practices, or procedures to individuals 
who meet the definition of disability solely because they are “regarded as” having a physical or mental 
impairment. See Amendments Act §6(a) (codified as amended at 42 U.S.C.
§12201(h)). As described above, however, such individuals would be entitled to protection from discrimination, 
including, but not limited to, protection from retaliation and harassment on the basis of disability.
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In most cases, application of these rules should quickly shift the inquiry away from the question of whether a 
student has a disability (and thus is protected by the ADA and Section 504), and toward the school district’s 
actions and obligations to ensure equal educational opportunities. While there are no per se disabilities under 
Section 504 and Title II, the nature of many impairments is such that, in virtually every case, a determination 
in favor of disability will be made. Thus, for example, a school district should not need or require extensive 
documentation or analysis to determine that a child with diabetes, epilepsy, bipolar disorder, or autism has a 
disability under Section 504 and Title II.

Congress also expanded the definition of the term “major life activity.” For a discussion of that term, see 
Question 6.

Q5.	 Should a school district revise its policies and procedures regarding the 
determination of coverage and provision of services under Section 504 and Title II?
Yes, if those policies and procedures do not implement the Amendments Act’s new legal standards. As 
noted above, the definition of disability is to be interpreted broadly, so determining whether one has a 
disability should not demand extensive analysis, and the determination shall be made without regard to the 
ameliorative effects of mitigating measures. If a district determines that a student has a disability under these 
new legal standards, it must also evaluate whether, because of the disability, the student needs special 
education or related services as described in the Section 504 regulation. The school district must also 
determine whether additional requirements are implicated under Section 504 or Title II. If a district failed to 
implement the changes made by the Amendments Act, that district may be unlawfully denying Section 504 or 
Title II coverage to students.

Q6.	 Does the Amendments Act address the “major life activities” referred to in 
Section 504 and Title II regulations?
Yes. The Amendments Act contains two non-exhaustive lists of major life activities. The first list expands the 
examples set forth in the ADA regulation at 28 C.F.R. §35.104, and the second list provides examples of 
“major bodily functions” that are now considered major life activities under the law. The list of major life 
activities in the ADA now includes, but is not limited to:

•	 Caring for oneself
•	 Performing manual tasks
•	 Seeing
•	 Hearing
•	 Eating
•	 Sleeping
•	 Walking
•	 Standing
•	 Lifting
•	 Bending
•	 Speaking
•	 Breathing
•	 Learning
•	 Reading
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•	 Concentrating
•	 Thinking
•	 Communicating
•	 Working

The list of major bodily functions that are now considered major life activities includes, but is not limited to: 
functions of the immune system, normal cell growth, and digestive, bowel, bladder, neurological, brain, 
respiratory, circulatory, endocrine, and reproductive functions. See Amendments Act §4(a) (codified as 
amended at 42 U.S.C. §12102).

The examples of major life activities in the Section 504 regulatory provisions, at 34 C.F.R.
§104.3(j)(2)(ii), predate the Amendments Act, and are not exhaustive. Because the definition of disability in 
the ADA applies to Section 504, all the examples of major life activities listed in the Amendments Act also 
constitute major life activities under Section 504.

Q7.	 Is learning the only major life activity that a school district must consider in 
determining if a student has a disability under Section 504 and Title II?
No. A student has a disability under Section 504 and Title II if a major life activity is substantially limited by his 
or her impairment. Nothing in the ADA or Section 504 limits coverage or protection to those whose 
impairments concern learning. Learning is just one of a number of major life activities that should be 
considered in determining whether a student has a disability within the meaning of those laws. 28 C.F.R. 
§35.104; 34 C.F.R. §104.3(j)(2)(ii). Some examples include: (1) a student with a visual impairment who cannot 
read regular print with glasses is substantially limited in the major life activity of seeing; (2) a student with an 
orthopedic impairment who cannot walk is substantially limited in the major life activity of walking; and (3) a 
student with ulcerative colitis is substantially limited in the operation of a major bodily function, the digestive 
system. These students would have to be evaluated, as described in the Section 504 regulation, to determine 
whether they need special education or related services. See Q9 below.

Therefore, rather than considering only how an impairment affects a student’s ability to learn, a recipient or 
public entity must consider how an impairment affects any major life activity of the student and, if necessary, 
must assess what is needed to ensure that student’s equal opportunity to participate in the recipient’s or 
public entity’s program.

Q8.	 Does the Amendments Act affect a school district’s obligation to provide a fee 
appropriate public education as descried in the Section 504 regulation?
No. The Amendments Act does not alter the school district’s obligation to provide a free, appropriate public 
education (FAPE), as described in the Section 504 regulation; rather, it amends Section 504 to broaden the 
potential class of persons with disabilities protected by the statue. As specifically set out in the Section 504 
regulation, local educational agencies that operate elementary or secondary education programs are required 
to provide FAPE to qualified individuals with disabilities who are in their jurisdiction. 34 C.F.R. §§104.3(I); 
104.33. FAPE is defined in the Section 504 regulation as the provision of regular or special education and 
related services that are designed to meet the individual educational needs of persons with disabilities as 
adequately as the needs of non-disabled persons are met, and that are provided without cost (except for fees 
imposed on non-disabled students and their parents). 34 C.F.R. §§104.33(b)-(c).
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A school district’s obligation to provide FAPE extends to students with disabilities who do not need special 
education, but require a related service. For example, if a student with a disability is unable to 
self-administer a needed medication, a school district may be required to administer the medication if that 
service is necessary to meet the student’s educational needs as adequately as the needs of non-disabled 
students are met. In order to satisfy the FAPE requirements described in the Section 504 regulation, the 
educational institution must comply with several evaluation and placement requirements, afford procedural 
safeguards, and inform students’ parents or guardians of those safeguards. 34 C.F.R. §§ 104.35(a), 104.36.

Q9.	 How can a school district meet its obligation, as described in the Section 504 
regulation, to evaluate students to determine the need for special education or 
related services consistent with the Amendments Act?
Although school districts may no longer consider the ameliorative effects of mitigating measures when 
making a disability determination, mitigating measures remain relevant in evaluating the need of a student 
with a disability for special education or related services. A school district must conduct an evaluation 
of any individual who because of a disability “needs or is believed to need” special education or related 
services. 34 C.F.R. §104.35(a). An individual evaluation must be conducted before any action is taken with 
respect to the student’s initial placement, or before any significant change in placement is made. 34 C.F.R. 
§104.35. As explained in Q5, in determining if a student has a disability, the school district should ensure 
that it follows the expanded Amendments Act interpretation of disability, including the requirement that the 
ameliorative effects of mitigating measures not be considered. Once a school district determines that a 
student has a disability, however, that student’s use of mitigating measures could still be relevant in deter-
mining his or her need for special education or related services.

The Section 504 regulation does not set out specific circumstances that trigger the obligation to conduct 
an evaluation; the decision to conduct an evaluation is governed by the individual circumstances in each 
case.

For example, consider a student who has Attention-Deficit/Hyperactivity Disorder (ADHD), but is not 
receiving special education or related services, and is achieving good grades in academically rigorous classes. 
School districts should not assume that this student’s academic success necessarily means that the student 
is not substantially limited in a major life activity and therefore is not a person with a disability. In passing 
the Amendments Act, the managers of the Senate bill rejected the assumption that an individual with a 
specific learning disability who performs well academically cannot be substantially limited in activities such 
as learning, reading, writing, thinking, or speaking. Thus, grades alone are an insufficient basis upon which to 
determine whether a student has a disability. Moreover, they may not be the determinative factor in 
deciding whether a student with a disability needs special education or related aids or services. Grades are 
just one consideration and do not provide information on how much effort or how many outside 
resources are required for the student to achieve those grades. Additionally, the Committee on Education 
and Labor in the House of Representatives cautioned that “an individual with an impairment that 
substantially limits a major life activity should not be penalized when seeking protection under the ADA 
simply because he or she managed their own adaptive strategies or received informal or undocumented 
accommodations that have the effect of lessening the deleterious impacts of their disability.” See H.R. Rep. 
No. 110-730, pt. 1, at 15 (2008).
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Some other examples of situations in which school personnel may reasonably conclude that a child needs 
or is believed to need special education or related aids and services include:

•	 When a teacher, based on observation of or work with the student, expresses the view that an 
evaluation is needed; or
•	 When the parent of a child has requested an evaluation.

Furthermore, the Section 504 regulation states that tests and other evaluation materials must be validated 
for the specific purpose for which they are used. 34 C.F.R. §104.35 (b)(1). As discussed in Q7, a student may 
have a disability even if his or her impairment does not substantially limit learning, as long as the 
impairment substantially limits another major life activity. (That was true even before the Amendments Act 
was passed). For instance, in the ADHD example above, the school district must consider other major life 
activities that may be substantially limited by the student’s ADHD. The Amendments Act provides 
illustrative lists of major life activities, such as concentrating, thinking, communicating, and neurological or 
brain functioning.

Q10.	 What should a school district do if it does not believe that a student needs 
special education or related services as described in the Section 504 regulation?
The Amendments Act does not alter the procedural safeguard requirements described in the Section 504 
regulation. A school district should inform the student’s parent or guardian of its decision and of the 
parent’s or guardian’s rights as set forth in 34 C.F.R. §104.36. This provision requires a school district to 
establish a system of procedural safeguards for the identification, evaluation, and educational placement of 
persons who, because of disability, need or are believed to need special education or related services. 
Parents and guardians must be told about this system, notified of any evaluation or placement actions, 
allowed to examine their child’s records, afforded an impartial hearing with opportunity for representation 
by counsel, and provided a review procedure. Compliance with the procedural safeguards of the IDEA is 
one means of meeting this requirement. 34 C.F.R. §104.36.

Even though a school district does not believe that a student needs special education or related services, 
it must still consider whether the student is entitled to a reasonable modification of policies, practices, or 
procedures. The extent of a school district’s obligation to make reasonable modifications is fact-dependent 
and requires a case-by-case analysis. Examples of possible modifications include:

•	 Allowing a student who has a physical disability based on a lung condition that substantially limits 
walking and mobility to use the faculty elevator because the student needs assistance in traveling between 
classes, even though the school rule generally prohibits student use of the elevator;

•	 Allowing a student who has a record of a disability, based on a heart condition that has been 
corrected by surgery, the opportunity to complete, without penalty, assignments missed during the 
student’s surgery and lengthy convalescence, even though the student was absent from school more than 
the school’s attendance policy permits;
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•	 Providing or allowing the use of tactile chess sets and other adaptive materials and equipment so that a 
student with a visual disability can participate in the school’s chess club.

Q11.	 What must a school district do for a student who has a disability, but does not need 
any special education or related services?
As described in the Section 504 regulation, a school district must conduct an evaluation of any individual who, 
because of a disability, needs or is believed to need special education or related services, and must do so before 
taking any action with respect to the initial placement of the person in regular or special education or any 
significant change in placement. 34 C.F.R. § 104.35
(a). If, as a result of a properly conducted evaluation, the school district determines that the student does not 
need special education or related services, the district is not required to provide aids or services. Neither the 
Amendments Act, nor Section 504, obligates a school district to provide aids or services that the student does 
not need. But the school district must still conduct an evaluation before making a determination. Further, the 
student is still a person with a disability, and so is protected by Section 504’s general non-discrimination 
prohibitions and Title II’s statutory and regulatory requirements. See 28 C.F.R. § 35.130(b); 23 C.F.R. §§ 104.4(b), 
104.21-23, 104.37, 104.61 (incorporating 34 C.F.R. § 100.7 (e)).

For example, suppose a student is diagnosed with severe asthma that is a disability because it substantially limits 
the major life activity of breathing and the function of the respiratory system. However, based on the evaluation, 
the student does not need any special education or related service as a result of the disability. This student fully 
participates in her school’s regular physical education program and in extracurricular sports; she does not need 
help administering her medicine; and she does not require any modifications to the school’s policies, practices, or 
procedures. The school district is not obligated to provide the student with any additional services. The student is 
still a person with a disability, however, and therefore remains protected by the general non-discrimination 
provisions of Section 504 and Title II.

Q12.	 Should school districts conduct FAPE evaluations as described in the Section 504 
regulation for students who, prior to the Amendments Act, had health problems but 
might not have been considered persons with a disability?
The answer depends upon whether, because of the health problem, that student has a disability and, because of 
that disability, needs, or is believed to need, special education or related services. A medical diagnosis alone does 
not necessarily trigger a school district’s obligation to conduct an evaluation to determine the need for special 
education or related services or the proper educational placement of a student who does have such need. As 
explained in Q11, a student with a disability may not need any special education or related service as a result of 
the disability.

Q13.	 Are the provision and implementation of a health plan developed prior to the 
Amendments Act sufficient to comply with the FAPE requirements as described in the 
Section 504 regulation?
Not necessarily. Continuing with a health plan may not be sufficient if the student needs or is believed to need 
special education or related services because of his or her disability. The critical question is whether the school 
district’s actions meet the evaluation, placement, and procedural safeguard requirements of the FAPE provisions 
described in the Section 504 regulation. For example, before the Amendments Act, a student with a peanut allergy 
may not have been considered a person with a disability because of the student’s use of mitigating measures 
(e.g., frequent hand washing and bringing a homemade lunch) to minimize the risk of exposure. The student’s 
school may have created and implemented what is often called an “individual health plan” or “individualized health 
care plan” to address such issues as hand and desk washing procedures and EpiPen use without necessarily 
providing an evaluation, placement, or due process procedures. Now, after the Amendments Act, the effect of the 
EpiPen or other mitigating measures cannot be considered when the school district assesses whether the student 
has a disability.
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Therefore, when determining whether a student with a peanut allergy has a disability, the school district 
must evaluate whether the peanut allergy would be substantially limiting without considering amelioration 
by medication or other measures. For many children with peanut allergies, the allergy is likely to 
substantially limit the major life activities of breathing and respiratory function, and therefore, the child 
would be considered to have a disability. If, because of the peanut allergy, the student has a disability and 
needs or is believed to need special education or related services, she has a right to an evaluation, 
placement, and procedural safeguards. In this situation, the individual health plan described above would be 
insufficient if it did not incorporate these requirements as described in the Section 504 regulation.

The nature of the regular or special education and related services provided under Section 504 must 
be based on the student’s individual needs. As noted in Q2 above, the student would also be protected 
from discrimination under Title II’s statutory and regulatory requirements, as well as Section 504’s general 
non-discrimination provisions.

Q14.	 Does the Amendments Act affect the situation in which a parent or guardian 
believes that his or her child has a disability and is not receiving special education or 
related services as described in the Section 504 regulation?
As stated in Q4 above, students who were in the past determined not to have a disability may now, in fact, 
be found to have a disability. If a parent or guardian of a child with an impairment believes that the child 
may be a student with a disability and therefore requires services that he or she is not currently receiving 
in school, the parent or guardian can ask the school district to evaluate or re- evaluate the child pursuant 
to the requirements of the Section 504 regulation. The evaluation would determine whether the child has 
a disability, and, if so, whether the child needs special education or related services. As noted in Q9 above, 
school districts must evaluate a child if that child needs or is believed to need special education or related 
services because of a disability.

If, as described in the Section 504 regulation, a child is receiving special education or related services that 
the parent or guardian believes are inadequate, the parent or guardian can request changes to the 
educational placement. If agreement cannot be reached, the parent or guardian may invoke the procedural 
safeguards set forth in 34 C.F.R. § 104.36 to address the child’s needs and current educational placement.

Q15.	 Does the Amendments Act require the Department to revise or create new 
Section 504 regulations to implement the Amendments Act?
No. The Amendments Act does not require the Department to revise its existing Section 504 regulation 
or to create new regulatory provisions. Although the legislative history of the Amendments Act suggests 
that some members of Congress believed that a new or revised Section 504 regulation may be appropriate, 
nothing in the Section 504 statue or current regulation contradicts the Amendments Act. As noted in Q2 
above, the Amendments Act includes a conforming amendment to ensure that the definition of disability 
under Section 504 and the ADA
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are interpreted identically. The Department of Justice (DOJ) has stated that it will be working with federal 
agencies, including the Department, to revise their Section 504 regulations to expressly reflect the changes 
made by the Amendments Act and to provide guidance on their application.
OCR continues to assess whether additional guidance or further publications are needed.

Q16.	 Does OCR’s enforcement activity reflect the changes made by the Amendments 
Act?
Yes. OCR is enforcing Section 504 and Title II consistent with the changes to the legal standard made by the 
Amendments Act. Accordingly, OCR’s enforcement reflects, for example, the broader interpretation of the 
definition of disability, the two non-exhaustive lists of major life activities, and the other Amendments Act 
requirements. The Amendments Act did not, however, alter OCR’s case processing or the procedures that 
we use to investigate complaints, conduct compliance reviews, issue findings, and secure resolution 
agreements that remedy discriminatory policies or practices that we identify. For example, OCR will 
continue to follow the same procedures when addressing complaint allegations that a complainant files 
against the same school district with another federal, state, or local civil rights enforcement agency or 
through a school district’s internal grievance procedures. Additional information about OCR’s case 
processing can be found in the OCR Case Processing Manual, available on our website at http://www2ed.
gov/about/offices/list/ocr/docs/ocrcpm.html Title II complaints against public entities, including school 
districts, may also be filed with DOJ. Additional information about filing a Title II complaint with DOJ may be 
found at www.ada.gov (http://www.ada.gov).

Q17.	 Where can I find additional information or receive technical assistance 
concerning Section 504 and Title II in light of the Amendments Act?
For further information about the Amendments Act and Section 504, please see “Protecting Students With 
Disabilities: Frequently Asked Questions About Section 504 and the Education of Children with Disabilities,” 
which can be found at http://www.ed.gov/about/offices/list/ocr/504faq.html. Also, OCR offers technical 
assistance to recipients in complying with Section 504, Title II, and other civil rights laws that we enforce. 
If you need additional information or assistance on these other matters, please visit http://wdcrobcolp01.
ed.gov/CFAPPS/OCR/contactus.cfm for the contact information for the OCR enforcement office that 
serves your state or outlying area. Additional technical assistance and guidance can also be found on the 
DOJ’s website at www.ada.gov.
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Section 5:

Appendices
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Section 504 Referral Process
During this initial referral meeting that is held with the students’ parents/guardian, make sure that detailed 
information about the following is provided:
a. An overview of Section 504, i.e., an explanation of what it is, how a student may qualify to receive services, an explanation of the parent’s 
rights and procedural safeguards, etc.
b. The Section 504 process, i.e., an explanation of the referral process, the evaluation process, and the writing of the Section 504 Plan.
c. The complaint procedures, but particularly an explanation of the Section 504 Complaint Form, which is to be completed by students’ 
parents whenever they disagree with the Section 504 team’s decision regarding their child’s identification, evaluation, educational program, 
or placement. 

Complete the Section 504 
Referral Form. 

Conduct the initial Section 504 
referral meeting.  The team will 
decide at this time whether or 
not to proceed with a full 
Section 504 evaluation.

Provide the student’s parent/
guardian with the Notice of 
Section 504 Meeting Form.

1. 2. 

Include with the Notice of 
Section 504 Meeting Form a 
copy of the Notice of Rights 
and Procedural Safeguards.

Select the Section 504 
referral team members.

3. 4. 

5. 
If the team decides that the 
student’s referral is not 
appropriate, give the parent/
guardian copies of the 
following:
• Notice of Rights and 
Procedural Safeguards
•Notice of Denial of Parent 
Request for Section 504 
Evaluation 

6. 

If the team decides that the 
student’s referral is appropriate, 
give the parent/guardian copies 
of the following:
•Notice and Consent for 
Initial Section 504 Evaluation/
Re-Evaluation
 
•Notice of Rights and 
Procedural Safeguards  

7. 
If the student will be given a full 
evaluation, consult with the Section 
504 referral team members as to what 
testing or additional records may be 
needed.  Two forms to also be 
included are the following:
•Teacher Input for Section 504 
Evaluation 
•Parent Input for Section 504 
Evaluation 

8. 
Upon completion of the student’s evaluation, another meeting must be 
scheduled with the parent/guardian.
  
(Note:  The student’s evaluation must be completed within 60 calendar 
days of the initial referral meeting.) 
 
Complete the following forms in 
preparation for and during this eligibility meeting, and also give a copy 
of each form to the student’s parent/guardian:
•Notice of Rights and Procedural Safeguards
•Notice of Section 504 Meeting
•Section 504 Initial Evaluation and Periodic Re-Evaluation 
•Notice of Section 504 Evaluation Results 

9. 

If the team decides that the 
student meets the federal 
definition of disabled under 
Section 504, complete the 
following two forms:
•Parental Consent for Section 
504 Services 
•Section 504 Plan

Note:  This Section 504 Plan 
may be developed at the time 
of  the eligibility meeting or at 
another meeting.

10. 
If the Section 504 Plan is 
developed at another meeting, 
the parent/guardian must be 
given copies of the following:
•Notice of Rights and 
Procedural Safeguards
•Notice of Section 504 Meeting 
•Parental Consent for Section 
504 Services 
•Section 504 Plan (Note:  If the 
Section 504 Plan is written after 
the initial eligibility meeting, it 
must be developed within 30 
calendar days.)

11. 
Share a copy of the Section 504 Plan with each of the student’s 
teachers, as well as with any service providers who may need a 
copy.  Have each of these individuals sign the student’s Section 
504 Plan indicating that they are in receipt of it.

12. 
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Section 504 Annual Review Process
It is the Baldwin County Public School System’s practice that at least two-four weeks prior to the time that an annual review would be 
conducted, the school’s Section 504 Coordinator will conduct a snapshot review of each eligible student’s status.  This snapshot review 
will focus on the following areas of students’ performance:

•Attendance						      •Grades and classroom performance

•State assessment and benchmarks testing			   •Disciplinary record (including the number of on campus 
							         and off campus suspensions)

•Informal inquiries with the counselor and teachers 		  •Communication with the parent via
(and school nurse, where appropriate) regarding 		  telephone, e-mail, or personal contact to inquire as to the parent’s
the student’s performance, health, and social/		  input on the student’s performance and well-being
emotional well-being 

1. 

If this snapshot review reveals that the students’ 
Section 504 Plan does not require any revisions, 
send home the following forms to the students’ 
parent/guardian:

•Notice of Rights and Procedural Safeguards
•Letter to Parent on Section 504 Snapshot for 
Annual Review (Students with a Section 504 Plan) 
                                                               

OR

•Letter to Parent on Section 504 Snapshot for 
Annual Review (Technically Eligible Students) 

3. 

•The student has life-threatening impairments 
or impairments that, if improperly addressed, 
could result in serious bodily injury (as 
determined by the school’s Section 504 
Coordinator).

•The student is moving to a new school 
campus the following year, i.e., the student 
is moving from an elementary school to a 
middle school.

2. 

If this snapshot review reveals that the students’ 
Section 504 Plan does require some revisions, or if 
any of the following issues pertain to the student, 
then an annual review will be required without just 
a snapshot:

•The student has a complex or intricate Section 504 
(as determined by the school’s Section 504 
Coordinator).

4. 

When completing an annual review without 
just a snapshot, complete the following forms:

•Notice of Rights and Procedural Safeguards

•Notice of Section 504 Meeting

•Section 504 Plan, if a change was made to the 
student’s Section 504 Plan 

•Section 504 Annual Review 
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Section 504 Re-Evaluation Process
Every three years, the Section 504 team should meet to re-evaluate the student’s eligibility for 
Section 504.  This is necessary to ensure that the student still meets eligibility criteria, as well as to 
see if the student’s educational needs have changed.  

1. 2. 3. 

4. 

Provide the student’s parent/
guardian with the Notice 
and Consent for Initial Section 
504 Evaluation/Re- evaluation 
Form.

Include with the Notice and 
Consent for Initial Section 504  
Evaluation/Re-evaluation a 
copy of the Notice of Rights
and Procedural Safeguards 
Form.

Ask selected teachers to 
complete the Teacher Input  
for Section 504 Evaluation 
Form.

Ask the student’s parent/guardian to complete theParent Input for Section 504 Evaluation 
Form.

5. 
Provide the student’s parent/
guardian with these two 
forms:
•Notice of Rights and 
  Procedural Safeguards
 
•Notice of Section 504      	
  Meeting 

6. 7. 

Select the Section 504 
referral team 
members.

Conduct the Section 504 
re-evaluation meeting.

8. 9. 
If the student is found eligible 
to continue receiving Section 
504 services, complete the 
following forms:
•Section 504 Initial Evaluation 
and Periodic Re-Evaluation 
•Parental Consent for Section 
504 Services 
•Section 504 Plan
       

If the student is not eligible to 
continue receiving Section 504 
services, complete the following 
forms:
•Notice of Rights and 
Procedural Safeguards
             
•Section 504 Initial Evaluation 
and Periodic Re-Evaluation
             
•Notice of Section 504          
Evaluation Results 

10. 
Share a copy of the Section 
504 Plan with each of the  
student’s teachers, as well as 
with any service providers 
who may need a copy.  

Have each of these 
individuals sign the student’s 
Section 504 Plan indicating  
that they are in receipt of it. 
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Section 504 Transfer Students

1. 2. 3. 

4. 

The Section 504 team should 
be assembled within 10 school 
days of the student’s 
enrollment to determine if the 
current Section 504 Plan is 
appropriate and can be 
implemented as written.

The Section 504 team may 
revise the student’s current 
Section 504 Plan and/or 
request further evaluation 
and/or information.

If further evaluation or 
information is requested, the 
student will be provided an 
interim Section 504 
Plan.

Following the implementation of an interim Section 504 Plan, the Section 504 
team will meet within 60 calendar days so as to review the student’s eligibility 
and the interim Section 504 Plan.  

5. 6. 7. 
Provide the parent/guardian 
with the Notice of Section 
504 Meeting Form.

Include with the Notice of 
Section 504 Meeting Form a 
copy of the Notice of Rights 
and Procedural Safeguards 
Form.

During the evaluation 
meeting, complete the 
following forms: 
• Section 504 Initial Evaluation 
and Periodic Re-Evaluation  
• Parental Consent for Section 
504 Services 
• Section 504 Plan

8. Share a copy of the Section 504 Plan with each of the students’ teachers, as well as with 
any service providers who may need a copy.  Have each of these individuals sign the 
students’ Section 504 Plan indicating that they are in receipt of it.
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Parent completes and submits a Section 504 Complaint Form to the Baldwin County School System’s Section 
504 Supervisor.  The form may be mailed to this address:  submitted via e-mail to ddunton@bcbe.org or mailed 
to Professional & Academic Complex 19812 Underwood Road, Foley, AL. 

The complaint should be as detailed as possible, and it should describe why the parent believes that his/her 
concerns raise an issue under Section 504. 

The Baldwin County School System’s Section 504 Supervisor will conduct an investigation of the allegation(s). 

The parent, as well as the Baldwin County School System staff, will have an opportunity to provide evidence, 
including documents and witnesses.

The Baldwin County School System’s Section 504 Supervisor will issue a written decision about the complaint 
within 30 calendar days of receipt of the complaint, and a copy of the decision will also be shared with the 
student’s parent/guardian.  

The written decision will contain suggested resolutions to the parent’s concerns.   

If the parent/guardian is not satisfied with the resolution of his/her complaint, the parent may request a review 
of the complaint by the Superintendent (or his designee).

The Superintendent (or his designee) will respond to the parent’s request for review within 10 calendar days 
of receiving the request.  

If the parent is still dissatisfied after the Superintendent’s review, or at any time during the Baldwin County 
School System’s complaint resolution process, the parent has three additional options:

a. Request an impartial due process hearing
b. Request mediation
c. File a formal complaint with the Office for Civil Rights

 

Section 504 Complaint Procedures 

The best solutions to parent concerns often occur at the school level. Therefore, the Baldwin County Public School System 
encourages parents to attempt to resolve concerns by working with the building principal, the building Section 504 
coordinator, and other appropriate staff in order to reach a joint resolution of the issue.  However, regardless of 
whether a parent attempts to resolve the issue at the building level, a parent may file a formal complaint under 
Section 504 through the following process:  

1.

2.

3.

4.

5.

6.

7.

8.

9.
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If a parent/guardian disagrees with the Section 504 team’s decision regarding his/her child’s identification, 
evaluation, educational program, or placement, he/she has the right to challenge the decision by requesting a 
mediation meeting.  

Mediation is a less formal and less adversarial method of resolving disputes than an impartial due process hearing.  

A parent/guardian may request mediation by forwarding a written request to the attention of the Baldwin County 
School System’s Section 504 Supervisor.  

Section 504 Mediation Meeting Procedure

1.

2.

3.

4.
A parent/guardian may also file a formal complaint with the Office for Civil 
Rights (OCR) if he/she believes his child is being discriminated against on the 
basis of his/her disability.  To file an OCR complaint, neither a Section 504 due 
process hearing nor a mediation meeting has to be held first.  The address for the 
Office for Civil Rights is 61 Forsyth Street, SW, Suite 16T70, Atlanta, GA 30303. 

A parent/guardian may request a mediation by forwarding 
a written request to the attention of the Baldwin County 
School System’s Section 504 Supervisor.  

Any agreements reached between the school and the parent/guardian during 
the mediation process will be set forth in a written mediation agreement.  

During mediation, a parent/guardian and the school representatives 
will voluntarily meet with an impartial mediator to resolve 
disagreements with the school’s decisions or actions regarding 
identification, evaluation, educational program, or placement of the 
student.  
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Section 504 Impartial Hearing Procedure

If a parent/guardian disagrees with the Section 504 team’s decision regarding his/her child’s identification, evaluation, 
educational program, or placement, he/she has the right to challenge the decision by requesting an impartial due 
process hearing.   

An impartial due process hearing will be utilized to resolve differences between the parent and the Baldwin County Public 
School System when such differences cannot be resolved in a less formal procedure.

The due process hearing may be called at the request of the Baldwin County School System, or by the parent of an affected 
student.  If the parent of an affected student requests the hearing, a written request should be forwarded to the Baldwin 
County School System’s Section 504 Coordinator within 30 calendar days of the notice of the action appealed from. 

The Baldwin County School System’s Section 504 Coordinator will arrange for an impartial hearing officer to preside 
over the proceedings.  

The due process hearing will begin no later than 60 calendar days after receipt of the request for a hearing—unless an 
agreement for an extension is reached between the parent and the Baldwin County School System. 

Either the Baldwin County School System’s Section 504 Coordinator or the hearing officer will give notice of  the time and 
location for the hearing  at least 10 calendar days prior to the date set for the hearing. 

Both parties will provide any documents or other evidence they plan to present at the hearing to the other party, as well as to 
the hearing officer, at least 5 calendar days before the hearing.  

Both parties have the right to be accompanied and to be advised by legal counsel.

Both parties have the right to produce outside expert testimony.  

The parents/guardian will present their arguments and evidence first, followed by the Baldwin County School System.  The 
hearing will be recorded by mechanical device or by certified court reporters.  The parties have a right to request a verbatim 
record of the hearing. 

Upon hearing both parties’ arguments, as well as reviewing all the facts, the hearing officer will render a decision within 30 
calendar days of the completion of the hearing.  

A copy of the hearing officer’s decision will be delivered to the Baldwin County School System, as well as to the parent/
guardian.

A recording of the Section 504 due process hearing will be maintained at the Baldwin County School System’s office for at least 
6 months after the hearing and will be made available for review upon the request of the parent/guardian.

If the parent/guardian is not satisfied by the decision of the hearing officer, he/she may seek a review of the hearing decision 
within 30 calendar days of the date of the hearing officer’s decision. The request for a review of the hearing decision should 
be made in a court of competent jurisdiction, generally the closet US District Court.  A parent/guardian may also file a formal 
complaint with the Office for Civil Rights (OCR) if he/she believes his child is being discriminated against on 
the basis of his/her disability.  To file an OCR complaint, neither a Section 504 due process hearing nor a 
mediation meeting has to be held first.  The address for the Office for Civil Rights is 61 Forsyth Street SW, 
Suite 16T70, Atlanta, GA. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 
8. 

9. 

10. 

11. 

12. 
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Discipline Procedures for a Student Receiving 
Section 504 Services 

A student who has a Section 504 plan may not be subjected to a disciplinary change in placement for more than ten 
(10) school days unless the Section 504 team first determines that the behavior giving rise to the discipline was not 
substantially related to the student’s disabling condition or due to an inappropriate implementation of the plan. 

Students may be suspended for less than 10 days without holding a Section 504 team meeting. However, a series of 
short suspensions over the course of the school year that would amount to a total of more than 10 school days may 
require that a Section 504 manifestation determination meeting be held. 

The process for determining this is carried out in an evaluation of behavior, including a manifestation determination/
evaluation. Follow the steps as outlined below.   

1. Provide the student’s parent/guardian with the 
Notice of Section 504 Meeting Form.

2. Include with the Notice of Section 504 Meeting Form a copy of the 
Notice of Rights and Procedural Safeguards Form. 

3. Select the Section 504 Team Members

4. Conduct the Section 504 manifestation determination/
evaluation meeting by completing these two forms:

•Section 504 Manifestation Determination Evaluation
•Notice of Section 504 Manifestation Determination 
    Evaluation Results

5. During the course of the meeting, the Section 504 team must address the following two questions:
a. Was the student’s misconduct caused by, or directly and substantially related to, his disability?

b. Was the student’s misconduct a direct result of the Baldwin County Public School System’s failure to implement the Section 504 plan?

If the answer to the two questions listed above is no, then the school may proceed to discipline the student in the same manner as it would a 
non-disabled student.6. 

If the answer to the two questions listed above in #5 is yes, then the following forms must be completed in addition to the Section 504 
Manifestation Determination Evaluation Form and the Notice of Section  504 Manifestation Determination Evaluation Results Form:
•Section 504 Plan (Review and/or revise the student’s Section 504 Plan to address his behavior.) 

•Section 504 Behavior Intervention Plan (Review and/or revise the student’s BIP to address his behavior.)

7. 

If there are any changes made to the student’s Section 504 Plan and/or his Section 504 Behavior Intervention Plan, share an updated copy 
of the form(s) with each of the student’s teachers, as well as with any service providers who may need a copy. Have each of these individuals 
sign the student’s Section 504 Plan indicating that they are in receipt of it.

If there are not any changes made to either the Section 504 Plan or to the Section 504 Behavior Intervention Plan, you may skip this step. 		
	

9.

Should the student’s parent/guardian disagree with the team’s decision, give the parent/guardian a copy of these two forms: 
	 •Notice of Rights and Procedural   Safeguards 
	 •Section 504 Complaint Form

8. 
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Parent Revokes Consent for Section 504 
Student to Continue Receiving Services 

Before a student is evaluated, re-evaluated, or found eligible to receive Section 504 services, 
the school must first obtain the parent’s consent. Consent means that you understand and 
“agree in writing” that the school may carry out the activity for which they need your consent. 
However, a parent also has the right to revoke his/her consent at any time. 

Parents should understand, however, that the revocation of consent is for all Section 504 
services and related services, too.  Henceforth, the student will now be treated as a general 
education student, which means that he/she will no longer have any of the procedural 
safeguards given to students receiving Section 504 services.

Should a parent decide to revoke consent for the student to continue receiving Section 504 
services, the following form should be completed:

•Parental Consent for Section 504 Services 
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Parent Refuses Consent for a 
Section 504 Evaluation  

Following a decision to refer a student for a Section 504 evaluation, the student’s parent/
guardian is to be appropriately notified in writing of that decision (Notice and Consent for 
Initial Section 504 Evaluation/Re-Evaluation) and provided with a copy of the Notice of Rights 
and Procedural Safeguards for Disabled Students and Their Parents Form.

In the event that the parent/guardian refuses to sign consent for the student’s Section 504 
evaluation, the school will not be able to take any further action on behalf of the student 
suspected of having a disability. Consequently, the student will be treated as a general 
education student, which means that he/she will not have any of the procedural safeguards 
given to students receiving Section 504 services.

These two forms should be completed in the event a parent refuses consent for a 
Section 504 Evaluation:

	 •  Section 504 Referral Form

	 •  Notice and Consent for Initial Section 504 Evaluation/Re-Evaluation Form
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Section 504 Student Transitioning to 
Special Services 

In the event that a student who has been receiving Section 504 services needs to exit from 
the program because he/she is now eligible to receive special services, the following two 
forms should be completed: 
•	 Section 504 Initial Evaluation and Periodic Re-Evaluation
•	 Notice of Section 504 Evaluation Results

Ideally, these forms will be completed during the meeting that special 
services’ staff has with the student’s parents regarding his eligibility for 
special services. However, should this not be feasible, then a separate 
meeting will need to be coordinated by the Section 504 Coordinator, 
and the following forms should be completed: 
•	 Notice of Rights and Procedural Safeguards
•	 Notice of Section 504 Meeting 
•	 Section 504 Initial Evaluation and Periodic Re-Evaluation
•	 Notice of Section 504 Evaluation Results 
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Section 6:

Accomodation Examples for Specific Disabilities
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Accommodation Examples for Specific Disabilities

Here are some examples of accommodations and services that might be considered for specific 
disability profiles. Please keep in mind that these examples are not intended to be all-inclusive or 
mandatory. Do not use these examples as a “checklist,” as accommodations are to be made on a 
case-by-case basis specific to individual need. Please also remember that the mere presence of these 
conditions does not automatically qualify a student for a Section 504 plan. The disability must significantly 
limit one or more life functions before a Section 504 plan is to be considered. Additionally, this disability 
must impact the student so that he or she is not afforded access and benefit of programs and services 
equal to that of non-disabled students.

Allergies

Example: A student has severe allergic reactions to certain pollens and foods. For purposes of this 
example, the condition substantially limits the major life activity of breathing and may interfere with the 
student’s ability to get to school or to participate once there.

Possible Accommodations and Services:
•	 Avoid allergy-causing substances: soap, weeds, pollen, food
•	 In-service necessary persons: dietary people, peers, coaches, laundry service people, etc.
•	 Allow time for shots/clinic appointments
•	 Use air purifiers
•	 Adapt physical education curriculum during high pollen time
•	 Improve room ventilation (i.e., when remodeling has occurred, and materials may cause an allergy)
•	 Develop health care and/or emergency plans
•	 Address pets/animals in the classroom
•	 Involve school health consultant in school related health issues
•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for 		
	 side effects

Arthritis

Example: A student with severe arthritis may have persistent pain, tenderness, or swelling in one or more 
joints. A student experiencing arthritic pain may require a modified physical education program. For 
purposes of this example, the condition substantially limits the major life activity of learning.

Possible Accommodations and Services:
•	 Provide a rest period during the day
•	 Accommodate for absences for doctors’ appointments
•	 Provide assistive devices for writing (e.g., pencil grips, non-skid surface, typewriter/computer, etc.)
•	 Adapt physical education curriculum
•	 Administer medication following medication administration protocols
•	 Train student for proper dispensing of medications; monitor and/or distribute medications;         	
	 monitor for side effects
•	 Arrange for assistance with carrying books, lunch tray, etc.
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•	 Provide book caddie
•	 Implement movement plan to avoid stiffness
•	 Provide seating accommodations
•	 Allow extra time between classes
•	 Provide locker assistance
•	 Provide modified eating utensils
•	 Develop health care plan and emergency plan
•	 Provide for accommodations for writing tasks: a note taker, a computer or tape recorder for 		
	 note- taking
•	 Make available access to wheelchair/ramps and school van for transportation
•	 Provide more time for massage or exercises
•	 Adjust recess time
•	 Provide peer support groups
•	 Arrange for instructional aide support
•	 Install handle style door knobs (openers)
•	 Record lectures/presentations
•	 Have teachers provide outlines of presentations
•	 Issue Velcro fasteners for bags
•	 Obtain padded chairs
•	 Provide a more comfortable style of desk
•	 Adjust attendance policy, if needed
•	 Provide a shorter school day
•	 Furnish a warmer room and sit student close to the heat
•	 Adapt curriculum for lab classes
•	 Supply an extra set of books for home use and keep a set at school
•	 Let student give report orally rather than in writing
•	 Provide an awareness program for staff and students
•	 Monitor any special dietary considerations
•	 Involve school health consultants in school health related issues
•	 Provide post-secondary or vocational transition planning

Asthma

Example: A student has been diagnosed as having severe asthma. The doctor has advised the student not 
to participate in physical activity outdoors. For purposes of this example, the disability limits the major 
life activity of breathing.

Possible Accommodations and Services:

•	 Adapt activity level for recess, physical education, etc.
•	 Provide inhalant therapy assistance
•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for		
	  side effects
•	 Remove allergens (e.g., hair spray, lotions, perfumes, paint, latex)
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•	 Make field trips that might aggravate the condition non-mandatory and supplement with videos, 		
	 audiotapes, movies, etc.
•	 Accommodate medical absence by providing make-up work, etc.
•	 Adjust for administration of medications
•	 Provide access to water, gum, etc.
•	 Adapt curriculum expectations when needed (i.e., science classes, physical education, etc.)
•	 Develop health care and emergency plans
•	 Have peers available to carry materials to and from classes (e.g., lunch try, books)
•	 Provide rest periods
•	 Make health care needs known to appropriate staff
•	 Provide indoor space for before and after school activities
•	 Have a locker location which is centralized and free of atmosphere changes
•	 Adapt attendance policies, school day duration, or 180-day requirement, if needed
•	 Place student in most easily controlled environment

Attention Deficit Disorder (ADD) and Attention Deficit Hyperactive Disorder (ADHD)

Example: The student does not meet eligibility requirements under IDEA as emotionally disturbed, learning 
disabled, or other health impaired. A doctor regards the student as having ADD, and for purposes of this 
example, the disability limits the major life activity of learning. The student, because of his disability, is unable 
to participate in the school’s programs to the same degree as students without disabilities and therefore is 
substantially limited by the disability.

Possible Accommodations and Services:

•	 Seat the student away from distractions and in close proximity to the teacher
•	 State classroom rules, post in an obvious location, and enforce consistently
•	 Use simple, concise instructions with concrete steps
•	 Provide seating options
•	 Tolerate (understand the need) excessive movement
•	 Provide a peer tutor/helper
•	 Teach compensatory strategies
•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for side 	
	 effects
•	 Monitor for stress and fatigue; adjust activities
•	 Adjust assignments to match attention span, etc.
•	 Vary instructional pace
•	 Vary instructional activities frequently
•	 Provide supervision during transitions, disruptions, field trips
•	 Model the use of study guides, organizing tools
•	 Accommodate testing procedures; lengthy tests might be broken down into several shorter 		
	 administrations
•	 Provide counseling and prompt feedback on both successes and areas needing improvement
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•	 Initiate frequent parent communication
•	 Establish a school/home behavior management program
•	 Provide training for staff
•	 Have the student use an organizer; train in organizational skills
•	 Establish a nonverbal cue between teacher and student for behavior monitoring
•	 Assign chores/duties around room/school
•	 Adapt environment to avoid distractions
•	 Reinforce appropriate behavior
•	 Have child work alone or in a study carrel during high stress times
•	 Highlight required or important information/directions
•	 Provide a checklist for student, parents, and/or teacher to record assignments of completed tasks
•	 Use a timer to assist student to focus on given task or number of problems in time allotted; stress 	
	 that problems need to be done correctly.
•	 Have student restate or write directions/instructions
•	 Allow student to respond in a variety of different modes (i.e., may place answers for tests on tape 	
	 instead of paper)
•	 Give student opportunity to stand/move while working
•	 Provide additional supervision to and from school
•	 Adapt student’s work area to help screen out distracting stimuli
•	 Grade for content integrity, not just neatness/presentation
•	 Schedule subjects which require greater concentration early in the day
•	 Supply small rewards to promote behavior change
•	 Avoid withholding physical activity as a negative reinforce
•	 Allow for periodic, frequent physical activity, exercise, etc.
•	 Determine trigger points and prevent action leading to trigger points
•	 Provide for socialization opportunities, such as circle of friends

Bipolar Disorder

Example: The student was diagnosed as having a bipolar disorder; however, the severity (frequency, 
intensity, duration considerations) of the condition did not qualify the student for IDEA. A properly 
convened Section 504 committee determined that the condition did significantly impair the major life 
activity of learning and fashioned a Section 504 plan for the student.

Possible Accommodations and Services:

•	 Break down assignments into manageable parts with clear and simple directions, given one at a 		
	 time
•	 Plan advanced preparation for transitions
•	 Monitor clarity of understanding and alertness
•	 Allow most difficult subjects at times when student is most alert
•	 Provide extra time on tests, classwork, and homework, if needed
•	 Strategies in place for unpredictable mood swings
•	 Provide appropriate staff with training on bipolar disorder
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•	 Create awareness by staff of potential victimization from other students
•	 Implement a crisis intervention plan for extreme cases where student gets out of control and may 	
	 do something impulsive or dangerous
•	 Provide positive praise and re-direction
•	 Report any suicidal comments to counselors/psychologist immediately
•	 Consider home instruction for times when the student’s mood disorder makes it impossible for 	
	 him to attend school for an extended period

Cancer

Example: A student with a long-term medical problem may require special accommodations. Such a 
condition as cancer may substantially limit the major life activities of learning and caring for oneself. For 
example, a student with cancer may need a class schedule that allows for rest and recuperation following 
chemotherapy.

Possible Accommodations and Services:

•	 Adjust attendance policies
•	 Limit number of classes taken; accommodate scheduling needs (breaks, etc.)
•	 Send teacher/tutor to hospital, as appropriate
•	 Take whatever steps are necessary to accommodate student’s involvement in extra-curricular 		
	 activities if they are otherwise qualified
•	 Adjust activity level and expectations in classes based on physical limitations; don’t require 		
	 activities that are too physically taxing
•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for 		
	 side effects
•	 Provide appropriate assistive technology
•	 Provide dietary accommodations
•	 Provide a private area in which to rest
•	 Shorten school day
•	 Arrange for home tutoring following treatment
•	 Send additional set of texts and assignments to hospital schools
•	 Tape lessons. Accept the fact that the lessons and content-area tests may not be appropriate; the 	
	 student is learning many life lessons through this experience
•	 Adjust schedule to include rest breaks
•	 Provide counseling; establish peer group support
•	 Adapt physical education
•	 Provide access to school health services
•	 Provide awareness training to appropriate staff and students
•	 Develop health care emergency plan to deal with getting sick at school
•	 Offer counseling for death and dying to peers/teachers/staff
•	 Furnish a peer tutor
•	 Provide student with a student buddy for participation in sports
•	 Initiate a free pass system from the classroom
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•	 Provide lessons using mastery learning techniques
•	 Provide individual school counseling
•	 Begin friendship groups for the student
•	 Provide teachers with counseling, emphasizing positive attitudes
•	 Have a health plan for care of mediport/any other intravenous lines and medical needs
•	 Plan ongoing communication about school events
•	 Notify parents of communicable diseases in school
•	 Designate a person in school to function as a liaison with parents as a means of updating changing 	
	 health status

Cerebral Palsy

Example: The student has serious difficulties with fine and gross motor skills. A wheelchair is used for 
mobility. For purposes of this example, the condition substantially limits the major life activity of walking. 
Cognitive skills are intact.

Possible Accommodations and Services:

•	 Provide assistive technology devices
•	 Arrange for use of ramps and elevators
•	 Allow for extra time between classes
•	 Assist with carrying books, lunch trays, etc.
•	 Adapt physical education curriculum
•	 Provide for physical therapy as appropriate. Such therapy needs to relate directly to “life skills”
•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for 		
	 side effects
•	 Adapt eating utensils
•	 Initiate a health care plan that also addresses emergency situations
•	 Train paraprofessionals in the case of this student (i.e., feeding, diapering, transporting to and from 	
	 the wheelchair)
•	 Adapt assignments
•	 Educate peers/staff with parent/student permission
•	 Ensure that programs conducted in the basement or on second or third floor levels are accessible
•	 Ensure that bathroom facilities, sinks, and water fountains are readily accessible
•	 Provide post-secondary or vocational transition planning

Chronic Infectious Diseases
(i.e., Acquired Immune Deficiency Syndrome (AIDS)

Example: The student frequently misses school and does not have the strength to attend a full day. For 
purposes of this example, the student has a record of a disability, which substantially limits the major life 
activities of learning. Please review applicable District policies.
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Possible Accommodations and Services:

•	 In-service staff and students about the disease, how it is transmitted, and how it is treated
•	 Apply universal precautions
•	 Administer medications following medication administration protocols, train for proper dispensing 	
	 of medications; monitor and/or distribute medications; monitor for side effects
•	 Adjust attendance policies
•	 Adjust schedule or shorten day
•	 Provide rest periods
•	 Adapt physical education curriculum
•	 Establish routine communication with health professionals, area nurse, and home
•	 Develop health-care and emergency plan
•	 Consult with doctors, parents, teachers, area nurse, and administrators
•	 Train appropriate teachers on medical/emergency procedures
•	 Provide two-way audio/video link between home and classroom via computer, etc.
•	 Arrange for an adult tutor at school or home
•	 Adapt assignments and tests
•	 Provide an extra set of textbooks for home
•	 Provide staff training on confidentiality
•	 Provide education and support for peers regarding issues of death and dying
•	 Provide transportation to and from school if needed as a related service
•	 Tape books or provide a personal reader
•	 Arrange to communicate with a home computer with e-mail
•	 Notify parents of communicable disease in the classroom
•	 Arrange for participation in a support group
•	 Provide for post-secondary employment transitions for secondary students
•	 Foster supportive community attitudes regarding the District’s need to provide education to HIV 	
	 positive/AIDS students
•	 Develop and promote a non-discriminatory classroom climate and supportive student attitudes
•	 Promote the most supportive, least restrictive educational program
•	 Initiate a “Kids on the Block” AIDS program
•	 Videotape classroom teaching
•	 Provide a peer support group to encourage communication
•	 Involve school health consultant in school-related health issues

Cystic Fibrosis

Example: This student is a new enrollee at your school and has an extensive medical history. He has 
significant difficulty breathing and will often be absent due to respiratory infection. While medical needs 
can be easily documented on a health plan, his educational needs also need to be accommodated. For 
purposes of this example, learning is the major life activity that is substantially impaired.
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Possible Accommodations and Services:

•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for 		
	 side effects
•	 Create a health care plan for management of acute and chronic phases
•	 Promote good communication between parents, hospital, home, and school on school assignments
•	 Shorten the school day
•	 Adapt physical education activities
•	 Apply universal precautions, correct disposal of fluids
•	 Recognize need for privacy for “good coughing”
•	 Educate staff and peers

Deaf/Hearing Impairment

Example: A student was diagnosed with a substantial hearing impairment at a very early age. Therefore, he 
has both a hearing loss and a mild speech impediment. He compensates through both lip reading and sign 
language. Academic abilities test in the average range.

Possible Accommodations and Services:

•	 Allow for written direction/instructions in addition to oral presentation
•	 Ensure delivery of instruction facing the student to allow lip reading
•	 Provide visual information as primary mode of instruction
•	 Allow for provision of interpreter services
•	 Install acoustical tile, carpeting
•	 Seat in a location with minimal background noise
•	 Provide paper and pencil/pen to write/draw requests when needed
•	 Facilitate acquisition of TDD’s and related assistive technology
•	 Allow for extra time between classes
•	 Provide post-secondary or vocational transition planning

Diabetes

Example: A sixth grader with juvenile diabetes requires accommodation to maintain optimal blood sugar. 
His mom provides the crackers and juice to be used at “break” time and before physical education class. 
She asks that teachers remind him to eat at a certain time of the morning if he does not pay attention to 
the beeper on his watch. The youngster is very self-sufficient; while he is able to monitor his own blood 
sugar now, he prefers to do this privately. Therefore, mom asks that the equipment and a notebook/log 
be stored in a nearby file cabinet and the youngster be allowed to go into the hall with the equipment to 
check his blood sugar twice a day. She also asks that his teacher allow him to use the bathroom as needed.

Possible Accommodations and Services:
•	 Health care plan for management of condition in the school setting and in emergencies
•	 Educate staff to signs/symptoms of insulin reaction/hypoglycemia, hunger, shakiness, sweatiness, 		
	 change in face color, disorientation, drowsiness
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Possible Accommodations and Services:

•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for 		
	 side effects
•	 Create a health care plan for management of acute and chronic phases
•	 Promote good communication between parents, hospital, home, and school on school assignments
•	 Shorten the school day
•	 Adapt physical education activities
•	 Apply universal precautions, correct disposal of fluids
•	 Recognize need for privacy for “good coughing”
•	 Educate staff and peers

Deaf/Hearing Impairment

Example: A student was diagnosed with a substantial hearing impairment at a very early age. Therefore, he 
has both a hearing loss and a mild speech impediment. He compensates through both lip reading and sign 
language. Academic abilities test in the average range.

Possible Accommodations and Services:

•	 Allow for written direction/instructions in addition to oral presentation
•	 Ensure delivery of instruction facing the student to allow lip reading
•	 Provide visual information as primary mode of instruction
•	 Allow for provision of interpreter services
•	 Install acoustical tile, carpeting
•	 Seat in a location with minimal background noise
•	 Provide paper and pencil/pen to write/draw requests when needed
•	 Facilitate acquisition of TDD’s and related assistive technology
•	 Allow for extra time between classes
•	 Provide post-secondary or vocational transition planning

Diabetes

Example: A sixth grader with juvenile diabetes requires accommodation to maintain optimal blood sugar. 
His mom provides the crackers and juice to be used at “break” time and before physical education class. 
She asks that teachers remind him to eat at a certain time of the morning if he does not pay attention to 
the beeper on his watch. The youngster is very self-sufficient; while he is able to monitor his own blood 
sugar now, he prefers to do this privately. Therefore, mom asks that the equipment and a notebook/log 
be stored in a nearby file cabinet and the youngster be allowed to go into the hall with the equipment to 
check his blood sugar twice a day. She also asks that his teacher allow him to use the bathroom as 	
needed.

Possible Accommodations and Services:
•	 Health care plan for management of condition in the school setting and in emergencies
•	 Educate staff to signs/symptoms of insulin reaction/hypoglycemia, hunger, shakiness, sweatiness, 		
	 change in face color, disorientation, drowsiness
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•	 Do not leave the child alone if he/she is feeling poorly; walk to the office or clinic with the 		
	 student
•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for 		
	 side effects; communicate systematically and frequently with parents
•	 Adapt physical education activities
•	 Store equipment and documentation in a readily accessible location for student, parent, and area 	
	 nurse or clinic aid
•	 Accommodate food access/meal schedules rigorously
•	 Allow access to bathroom facilities

Drugs and Alcohol

Example: The student has used drugs and alcohol for many years. This problem has affected the major life 
activities of learning and caring for oneself. The student is presently not using drugs or alcohol and is in a 
rehabilitation program. If the student is not using drugs or alcohol, he or she could qualify for 
accommodations or services under Section 504.

Possible Accommodations and Services:

•	 Provide copies of texts and assignments to treatment facility
•	 Arrange for periodic home-school contacts
•	 Establish daily/weekly assignments monitoring system
•	 Communicate with treatment facility; pursue transition services available through the treatment 		
	 facility
•	 Provide/arrange for counseling
•	 Establish peer support group
•	 Dismiss from school for treatment without punitive measures
•	 Ensure strong link with school counselor
•	 Arrange for access to treatment at private or public facilities
•	 Integrate a student assistance program into the classroom
•	 In-service faculty/staff with parent/student permission
•	 Provide post-secondary or vocational transition planning
•	 Provide ongoing support around chemical dependency in conjunction with other agencies
•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for 		
	 side effects

Emotionally Disturbed

Example: An emotionally disturbed student may need an adjusted class scheduled to allow time for 
regular counseling or therapy. For purposes of this example, the condition substantially limits the 
individual’s major life activity of learning.

Possible Accommodations and Services:

•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for 		
	 side effects
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•	 Maintain weekly/daily journals for self-recording of behavior
•	 Establish home-school communication system
•	 Schedule periodic meetings with home and treatment specialists
•	 Provide carry-over of treatment plans into school environment
•	 Assist with inter-agency referrals
•	 Utilize behavior management programs
•	 Develop contracts for student behavior
•	 Post rules for classroom behaviors; teach expectations
•	 Provide counseling, social skills instruction
•	 Reinforce replacement behaviors
•	 Educate other students/staff/school personnel
•	 Foster carryover of treatment plans to home environment
•	 Reinforce positive behavior
•	 Schedule shorter study/work periods according to attention span capabilities
•	 Be consistent in setting expectations and following up on reinforcements/consequences
•	 Provide post-secondary or vocational transition planning

Encopresis/Enuresis

Example: A student who will urinate or defecate in clothes. Not to be confused with physical 
incontinence, but only to a needed behavior change (i.e., toilet training, bowel/bladder retraining)

Possible Accommodations:

•	 Maintain low key responses
•	 Have a change of clothes available at school in the clinic or alternative location
•	 Plan a consistent response to events; send student to clinic or alternative location for clean-up 		
	 and change of clothes; while wearing latex/rubber gloves, place soiled clothes in a plastic bag; call 	
	 parent and make arrangements for soiled items to be returned home
•	 Observe for consistent trigger events
•	 Support bowel/bladder retraining program that is recommended by the physician

Epilepsy

Example: The student is on medication for seizure activity, but experiences several petit mal seizures 
each month. This condition substantially limits the major life activity of learning.

Possible Accommodations and Services:

•	 Call parent and document the characteristics of each seizure
•	 Assess breathing after seizure
•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for 		
	 side effects
•	 Train staff and students and prepare an emergency plan
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•	 Anticipate recovery process should a seizure occur. Move seating/clear space during seizure. 
	 Do not insert objects into the student’s mouth during seizure; administer no fluids if student is 		
          unconscious. Turn the unconscious student on his or her side to avoid aspiration of vomit. Provide 	
	 rest time and return to academic considerations following seizure.
•	 Arrange a buddy system, especially for field trips
•	 Avoid portable chalk boards or furniture that would topple over easily
•	 Provide an alternative recess, adapt activities such as climbing and/or swimming
•	 Plan for academic make-up work
•	 Alter door openings to allow access from the outside (i.e., bathroom stall doors that swing both 	
	 ways)
•	 Observe for consistent triggers (e.g., smells, bright light, perfume, hair spray)
•	 Provide post-secondary or vocational transition planning

Hearing Impairment

Example: A parent is hearing impaired and requests access to school sponsored activities. The District 
makes accommodations by providing interpreter services for the parent to participate effectively in 
school- sponsored events or meetings about the student.

Possible Accommodations and Services:

•	 Provide an interpreter for those school events where accommodations may be necessary/are 		
	 requested
•	 Make alternative arrangements for home-school contacts/communication
•	 Assist with locating peer or support groups
•	 Use written notes for communication
•	 Arrange with phone company for assistive devices on public phones
•	 Provide information on assistive technology; acquire assistive equipment for school use
•	 Provide in-house TDD or relay services to receive/communicate efficiently
•	 Provide post-secondary or vocational transition planning

Learning Disabilities

Individual profiles of learning strengths and weaknesses will vary. Example: The student has a learning 
disability that impacts her ability to read. She has more difficulty with word decoding and spelling than 
reading comprehension. Thus, completing reading tasks is difficult and slow. She is currently a student 
receiving special education services.

Possible Accommodations and Services:

•	 Provide lower-readability materials covering course context
•	 Provide extended time on tests
•	 Arrange for student/volunteer readers
•	 Provide information on accessing materials through recordings for the Blind and Dyslexic (i.e., 		
	 books on tape)
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•	 Allow access to spell checkers and/or word processing
•	 Provide information on accommodations for college-entrance/qualifying exams (i.e., PSAT)
•	 Written directions in addition to oral
•	 Clearing sequenced instruction
•	 Visual graphs/charts/diagrams to support instruction
•	 Provision of computer access
•	 Seating toward the instructor
•	 Support/suggestions relative to post-secondary/career options
•	 Support in the use of organizational/time-management strategies
•	 Support in the use of strategies to assist memory and problem-solving
•	 Use of multi-sensory instructional methods (i.e., visual graphs and charts to accompany oral 
	 presentation)
•	 Provide post-secondary or vocational transition planning

Leukemia

Example: The student has recently been diagnosed with leukemia and requires frequent hospitalization. 
The condition substantially limits the major life activity of learning and caring for oneself.

Possible Accommodations and Services:

•	 Involve area nurse in assessing current limitations and development of health plan
•	 Provide homebound instruction, if needed
•	 Provide the student with an adjusted school day
•	 Make needed accommodations during physical education/recess
•	 Provide rest periods
•	 Have medical services and medication available at school. Train for proper dispensing of 
	 medications; monitor and/or distribute medications; monitor for side effects
•	 Support the proper diet as per physical recommendation
•	 With parent/student permission, have area nurse to educate teachers/staff/peers
•	 Notify parents of existing communicable diseases at school (i.e., chicken pox, flu, strep throat, etc.)
•	 Consult with medical staff about individual needs and/or concomitant factors

Orthopedically Impaired

Example: The student has limited mobility and uses a wheelchair. This condition substantially limits the 
major life activity of walking.

Possible Accommodations and Services:
•	 Develop a health care and emergency plan
•	 Implement an adaptive physical education program
•	 Provide physical therapy at school
•	 Correct problems with physical accessibility of facilities/pathways between buildings
•	 Provide extra time to get to class
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•	 Supply a set of textbooks for home
•	 Provide a copy of class notes from a peer
•	 Practice emergency exit from school building
•	 Ensure that access to programs held in the basement or on second or third floors is 
	 handicapped accessible
•	 Ensure that bathroom facilities, water fountains, sinks, etc. are readily accessible
•	 Provide post-secondary or vocational transition planning

Student With Special Health Care Needs

Example: The student has a special health care problem and requires clean intermittent cauterization 
twice a day. This procedure empties the bladder and helps prevent urinary tract infections and possible 
wetting. The school is required to provide trained personnel to perform the procedure, or the school 
must provide the student a private location to perform the procedure. The condition is substantially 
limiting in the major life activity of caring for oneself.

Possible Accommodations and Services:

•	 Apply universal precautions
•	 Provide trained personnel to perform special medical procedures. Train for proper dispensing of 	
	 medications; monitor and/or distribute medications; monitor for side effects
•	 Provide student with private location and time to perform procedures
•	 Involve area nurse, parents, teachers, and staff in periodic review
•	 Allow preferential seating as indicated by need
•	 Adapt recess, physical education, and transportation
•	 Adjust classroom environment
•	 Develop health care and emergency plan
•	 If necessary, adapt attendance policy
•	 Establish health alert system whereby every staff member involved with this student is aware of 	
	 the health problem and of proper procedures
•	 Provide a beeper/paging system for trained personnel
•	 Make available homebound services/instruction, if needed
•	 Provide school counseling
•	 Arrange for in-service to other students and staff with parent/student permission
•	 Provide post-secondary or vocational transition planning

Temporarily Disabled

Example: A student was in an automobile accident and will be homebound and/or hospitalized for an 
extensive period. The student is considered temporarily disabled under Section 504 and should receive 
accommodations if this disability substantially limits a major life activity for the period of time it does 
so.

Possible Accommodations and Services:

•	 Provide duplicate sets of textbooks
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•	 Provide assignments to hospital school
•	 Tape lessons
•	 Provide homebound instruction
•	 Schedule periodic home-school meetings
•	 Arrange for student to leave class early to get to next class
•	 Provide access to elevators
•	 Excuse from or adapt physical education program
•	 Arrange for a friend to assist student in getting from class to class, provide help with getting lunch 	
	 tray
•	 Establish a student support network
•	 Provide a cordless telephone/beeper/pager
•	 Provide an interactive system—computer, e-mail, TV
•	 Arrange for peer notes
•	 Change seating arrangements to accommodate needs
•	 Adapt assignments depending on disability
•	 Allow more time for test completion
•	 Allow shortened days; adjust attendance policy
•	 In-service staff and class and prepare an emergency care plan
•	 Switch programs/classes to an accessible classroom on the main floor
•	 Test verbally
•	 Provide peer assistance for social involvement (i.e., to keep child informed of social activities)
•	 Furnish life-skill assistance
•	 Provide area nurse services

Tourette’s Syndrome

Example: The student exhibits inappropriate gestures and sounds in the classroom and hallways. The 
condition is substantially limiting in the major life activities of learning and caring for oneself.

Possible Accommodations and Services:

•	 Provide student with a means of catching up on missed lessons
•	 Pair with fellow student for study, if indicated
•	 Educate other students about associated outbursts/gestures/tics
•	 Arrange for frequent parental interaction, if indicated
•	 Monitor administration/side effects of medication
•	 Implement a behavior management program, if indicated; cue student about inappropriate 
	 behaviors
•	 Provide supervision for transition activities during periods of “acting out”
•	 Provide alternative/larger work space or appropriate space for the child to act out if indicated
•	 Teach compensatory strategies
•	 Adapt assignments, if indicated
•	 Provide peer/teacher in-service with parent/student permission
•	 Provide post-secondary or vocational transition planning
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Traumatic Brain Injury

Example: The student sustained a brain injury in an automobile accident. Many academic and motor skills have 
been lost from the injury. The student does not qualify for special education under IDEA. The condition is 
substantially limiting to the major life activities of learning and performing manual tasks.

Possible Accommodations and Services:

•	 Provide extended school year/time
•	 Furnish memory/organizational aids
•	 Provide alternative testing
•	 Initiate tutoring programs
•	 Arrange an emergency plan
•	 Monitor for seizure activity
•	 In-service staff and peers with student/parent permission
•	 Monitor fatigue/mental exhaustion
•	 Provide frequent short breaks during periods of intense concentration
•	 Shorten the instructional day, if indicated
•	 Provide strategies for organizing/sequencing tasks
•	 Provide post-secondary or vocational transition planning

Tuberculosis

Example: The student is suspected of having active tuberculosis and must stay home until diagnostic tests 
are completed. The disease is no longer infectious, but the student is still weak. The condition is substantially 
limiting to the major life activity of learning.

Possible Accommodations and Services:

•	 Provide home tutor, as necessary
•	 In-service staff on the need for confidentiality to limit the stigmatization of him or her
•	 Have the medical evaluator provide feedback to staff
•	 Train for proper dispensing of medications; monitor and/or distribute medications; monitor for side 	
	 effects
•	 In-service staff and students about the disease, how it is transmitted, and how it is treated
•	 Work with community agency or heath department to provide medication and health education 
	 materials
•	 Work with community agency or health department to test students and staff for exposure and/or 	
	 infection and to determine when the student can return to school
•	 Provide therapy and dispense medications if student is diagnosed with active TV; observe for side 	
	 effects; arrange for parents to give medication on holidays and weekends
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Visual Impairment

Example: A student has a progressive medical disorder, which results in increasing loss of visual activity. He 
now requires both enhanced lighting and enlarged print materials in order to read.

Possible Accommodations and Services:

•	 Preferential seating
•	 Adaptations to the physical environment (i.e., consistent room arrangement, removal of obstacles to 	
	 path of entry)
•	 Copies of text/reading materials for adaptation
•	 Modified writing tools (i.e., dark felt tip pens)
•	 Perkins Brailler
•	 Slate and stylus
•	 Raised lines on writing paper
•	 Dark lined writing paper
•	 Lighting aids
•	 Low vision devices including magnifiers, monocular glass, closed-circuit TV
•	 Desktop slant board
•	 Enlarged print materials; textbooks, workbooks, worksheets
•	 Braille textbooks/reading materials
•	 Books on tape
•	 Audiotape recorder, tapes, and organizational location (headphones, if needed)
•	 Oral instead of written tests
•	 Standardized tests (i.e., CAT, SAT) in large print or Braille
•	 Tactile maps
•	 Computer with enlarged print screen/adaptations
•	 Speech synthesizer for input and output
•	 Screen reading device
•	 Optical Character Recognition System Scanner
•	 Mobility devices (i.e., white cane)
•	 Abacus

Weight: Diagnosis of Obesity, Anorexia, and Bulimia

Example: A student has an extreme eating disorder that may require special accommodations. Obesity may be 
considered a disability under Section 504 where it substantially impairs a major life activity or is regarded by 
others as doing so.

Possible Accommodations and Services:

•	 Provide special seating modifications
•	 Make dietary modifications per physician recommendation
•	 Adapt physical education program per physician recommendation
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•	 Allow extra time to get to classes
•	 Educate peers
•	 Adapt rest rooms
•	 Provide opportunities for socialization and peer counseling/interaction
•	 Ensure privacy for self-care
•	 Provide counseling involving the area nurse
•	 Provide for elevator privileges per physician’s recommendation
•	 Arrange for counselor/area nurse to supervise peer counseling to deal with esteem issues, peer 		
	 attitudes, teasing, etc.
•	 Address busing concerns to ensure room on buses for seating
•	 Arrange to provide opportunities for the individual to participate in intramural and extra-curricular 	
	 events
•	 Make any class location changes that may be needed

General Environmental, Organizational, Behavioral, Presentation, and Assessment /
Evaluation Strategies
General program accommodations/adjustments or services are always made on a case-by-case basis and 
individualized. Accommodations are to be reasonable and are intended to provide persons with disabilities 
compensation for their functional limitation(s) due to a mental or physical impairment. Where Section 504 
is concerned, accommodations are made to bring a student with a disability to the same starting point as a 
non-disabled student. Consequently, the accommodations defined in a Section 504 Plan are those interven-
tions that are not typically available to all students.

Environmental Strategies
•	 Provide a structured learning environment
•	 Make separate “space” for different types of tasks
•	 Possible adapting of non-academic times such as lunch, recess, and physical education
•	 Change student seating
•	 Utilize a study carrel
•	 Alter location or personal or classroom supplies for easier access or to minimize distraction
•	 Provide sensory breaks
•	 Provide a written or picture schedule

Organizational Strategies
•	 Model and reinforce organizational systems, i.e., color-coding
•	 Write out homework assignments, check student’s recording of assignments
•	 Tailor homework assignments toward student strengths
•	 Set time expectations for assignments
•	 Provide clues such as clock faces indicating beginning and ending times
•	 Teach study/organizational skills
•	 Schedule before or after school tutoring/homework assistance
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Behavioral Strategies
•	 Use behavioral management techniques consistently within a classroom and across classes
•	 Implement behavioral/academic contracts
•	 Utilize positive verbal and/or non-verbal reinforcements
•	 Utilize logical consequences
•	 Confer with the student’s parents (and student, as appropriate)
•	 Establish a home/school communication system for behavior monitoring
•	 Post rules and consequences for classroom behavior
•	 Put student on daily/weekly progress report/contract
•	 Reinforce self-monitoring and self-recording of behaviors

Presentation Strategies
•	 Tape lessons so the student can listen to them again; allow students to tape lessons
•	 Use computer-aided instruction and other audiovisual equipment
•	 Select alternative textbooks, workbooks, or provide books on tape
•	 Highlight main ideas and supporting details in the book
•	 Provide copied material for extra practice, i.e., outlines, study guides
•	 Prioritize drill and practice activities for relevance
•	 Vary the method of lesson presentation using multi-sensory techniques:
o	 Lecture plus board demonstration support
o	 Small groups required to produce a written product
o	 Large groups required to demonstrate a process
o	 Computer-assisted instruction
o	 Peer tutors or cross-age tutors
o	 Demonstrations, simulations
o	 Experiments
o	 Games
•	 Ask student to repeat/paraphrase context to check understanding
•	 Arrange for a mentor to work with student in his or her interest area or area of greatest strength
•	 Provide peer tutoring
•	 Simplify and repeat instructions about in-class and homework assignments
•	 Vary instructional pace
•	 Reinforce the use of compensatory strategies, i.e., pencil grip, mnemonic devices, spell check
•	 Vary kind of instructional materials used
•	 Assess whether student has the necessary prerequisite skills. Determine whether materials are 		
	 appropriate to the student’s current functioning levels
•	 Reinforce study skill strategies (survey, read, recite, review)
•	 Introduce definition of new terms/vocabulary and review to check for understanding
•	 Be aware of student’s preferred learning style and provide matching instruction materials
•	 Pre-teach and/or re-teach important concepts
•	 Prepare advanced organizers/study guides for new material

Assignments
•	 Modify the amount of homework
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•	 Use written directions to supplement oral directions
•	 Reduce paper and pencil tasks
•	 Allow for assignments to be word processed
•	 Lower reading level of assignments
•	 Break assignments into a series of smaller assignments
•	 Use highlighted texts

Evaluation Methods
•	 Limit amount of material presented on a single page
•	 Provide a sample or practice test
•	 Provide for oral testing
•	 Provide tests in segments so that the student hands in one segment before receiving the next part
•	 Provide personal copy of test tools and allow for color-coding/highlighting
•	 Adjust time for completion
•	 Modify weights of tests when grading
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504 Accommodations for Students with Anxiety Disorders

Although anxiety does not necessarily impact a student’s academic abilities, it can affect their ability to learn. 
Parents and teachers can work together to help a student succeed in the classroom. There are a number of 
ways staff can make the school day easier and less stressful for a student with anxiety.

1.	 Create a safe place for the student to go when anxiety symptoms are high or during stressful times. 
This may be the nurse’s office or a staff member’s office. Establish rules for the use of the safe place. These 
rules should include items such as the student must inform the teacher that he/she needs a few minutes to 
calm down and set a specific time limit.

2.	 Be aware of physical symptoms of anxiety and provide activities to distract the child. Calming 
activities such as reading or listening to music may help to alleviate some of the physical symptoms and allow 
a student to return to classwork after a period of time.

3.	 Allow a few minutes at the beginning of the day for the student to transition into the school day. 
Additional transitional periods might be necessary for other times when the routine is disrupted. This can 
be providing five to ten minutes for the student to prepare his papers and school supplies, or simply a few 
minutes for the student to sit quietly before the school day begins. If the time before school is difficult for 
the student, it may be beneficial for him/her to either enter the classroom a few minutes before or a few 
minutes after the rest of the class arrives.

4.	 Talk to the student about what interventions he/she would find helpful. Having the student discuss 
strategies may help him to be involved in reducing his anxiety symptoms. This also provides the student an 
opportunity to talk about situations that cause anxiety symptoms as well as for him to be more aware of his 
symptoms.

5.	 Teach the student relaxation techniques he/she can do at school, such as deep breathing exercises. 
Talk with parents about the techniques used at home and try to incorporate them into the classroom.

6.	 For children avoiding school because of anxiety, offer suggestions such as coming to school for a 
shorter day. The longer the student avoids going to school, the more difficult it is for him to return. Allowing 
him to come to school for shorter periods will give him a chance to face his fears, but may make it easier if 
he knows he will be able to return home at lunchtime.

7.	 Use small group activities throughout the day. Students with anxiety may be better able to cope with 
small groups of a few students rather than a large classroom study. Have the class break into small groups to 
complete classwork to encourage participation.

8.	 Reward effort by a student with anxiety. When a student shows effort, or is able to control his 
anxiety symptoms through interventions, let him know you have noticed and are proud of his efforts.
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9.	 Create group activities that role-play appropriate behaviors. Teach young students what to do in 
specific situations. This can help all students learn how to handle situations such as anger management, 
stress reduction, and test anxiety. Providing instruction to the entire class will decrease the focus on the 
student with anxiety.

10.	 Decrease situations that induce stress. Teachers can re-structure assignments to decrease the 
amount of stress for a student. For example, instead of having a student stand in front of the class to read 
a report, find creative ways to complete reports. Allow students to make posters or record presentations 
at home on a tape recorder.

11.	 Discuss anxiety symptoms privately with the student. Never single out a student or call attention 
to his anxiety in front of the class. This can cause humiliation or embarrassment and increase anxiety 
symptoms.

12.	 Discuss alternative ways of handling situations. Talk to the student after an anxiety attack about 
how the situation could have been different or what strategies could have been used (by both the student 
and the teacher) to make the situation better.

13.	 Find books that address children with anxiety. Incorporate these books into reading curriculum. 
This not only helps the student with anxiety to feel better about his anxiety, but it also can help the other 
students in the class to be more understanding of the condition.

14.	 Teach positive self-talk to the entire class. Help students to be aware of the negative way they talk 
to themselves, such as the use of “I can’t,” and help them to develop a more positive way of talking to 
themselves.

15.	 Post the daily routine in the classroom and let students know in advance of any changes in the 
schedule. Letting students know exactly what is expected will help to lessen anxiety. For a student with 
anxiety, a sudden change can cause a panic attack. Knowing in advance what the day will be like will help in 
transitions.

16.	 Help students break assignments down into smaller segments. This can help to decrease feeling 
overwhelmed by large assignments and help a student work on each section.

17.	 Play soothing music during down time. Many times, playing soft music can help students to calm 
down and to relieve stress. During quiet activities or seatwork, use soothing music.

18.	 Incorporate exercise into the school day. Stop lessons for a few minutes or do stretching exercises 
in between lessons. This can help to reduce stress.

19.	 Use computerized reading programs. Allowing students time to work on their own rather than in 
a large group can reduce stress and anxiety.

20.	 Discuss what sections of a book will be read aloud with a student before calling on him/her to 
read. If reading aloud in the class causes stress and anxiety, plan ahead of time and let a student practice a 
small selection the night before.


